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Publication notes 2020  

WACE Manual 2020 

For students in Year 12 in 2020, and Year 11 in 2020 and Year 12 in 2021. 

In this edition of the WACE Manual 2020: 

¶ new content for 2020 is marked with double lines 

¶ information specifically for Year 12 in 2020 is marked with a Year 12 signpost 

 

¶ information specifically for Year 11 in 2020 and Year 12 in 2021 is marked with a Year 11 

signpost 

 

¶ alert to a particular process is indicated by a box around the text 

 

¶ updates made during the year will be marked with a document icon that includes the date of the 

change. 
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Foreword 

The WACE Manual 2020 describes policies and procedures to be followed in relation to achieving the 

Western Australian Certificate of Education (WACE) in 2020, with an indication of the changes that 

will be in place for Year 12s in 2021. It is produced by the School Curriculum and Standards Authority 

(the Authority). 

The Authority is an independent statutory authority that is responsible to the Western Australian 

Minister for Education and Training and is administered by a Board consisting of seven members. 

The role of the Authority is to: 

¶ develop and accredit school curriculum 

¶ assess student achievement in relation to the curriculum through the administration of 

standardised testing and Australian Tertiary Admission Rank (ATAR) course examinations 

¶ certify senior secondary achievement  

¶ report on the standards of student achievement. 

This manual informs principals, other school administrators, teachers, students and parents of the 

requirements for the WACE. 

Principals should ensure that school policy documents for students who are in Year 11 and Year 12 in 

2020 are consistent with information in this manual. The Authority website and 11to12Circulars 

should be checked regularly for updated information about the WACE. 

The 11to12Circular, published at least once a term, is sent to all principals. All senior secondary 

school staff are encouraged to register online at www.scsa.wa.edu.au to receive a personal copy 

automatically. 

ALLAN BLAGAICH 

EXECUTIVE DIRECTOR 

SCHOOL CURRICULUM AND STANDARDS 

  

http://www.scsa.wa.edu.au/
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SECTION 1:  SENIOR SECONDARY SCHOOLING IN WESTERN 

AUSTRALIA 

Senior secondary schooling in Western Australia covers students in Year 11 and Year 12. 

The Western Australian Statement of Student Achievement (WASSA) is provided to all Year 12 

students at the completion of their senior secondary schooling. The WASSA provides a formal record 

of what students leaving school at the end of Year 12 have achieved as a result of their school 

education in Western Australia. 

The Western Australian Certificate of Education (WACE) is the certificate that students in Western 

Australia receive on successful completion of the WACE requirements at the conclusion of their 

senior secondary education. It is recognised nationally in the Australian Qualifications Framework 

(AQF), by universities and other tertiary institutions, industry and training providers. 

While students typically complete a WACE in their final two years of senior secondary school, there 

is no specified time limit for completion. Study towards achievement of the WACE can be 

undertaken over a lifetime. It should be noted that the WACE requirements may change over time. 

Individuals continuing to work towards the achievement of the WACE after they leave school will 

need to meet the WACE requirements current at that time. 

See Section 7 for further details about the WASSA and the WACE. 

1.1 Overview of courses and programs 

Students come from diverse backgrounds and have varying needs. They may be interested in 

university study, have specific vocations in mind involving further education and training, or intend 

to enter the workforce after leaving school. 

For this reason, senior secondary schooling in Western Australia offers a wide range of courses and 

programs that enable students to study courses similar to those offered in other parts of Australia 

and provide multiple pathways to university, training and employment. 

Five types of courses and two types of programs are available. A full list of courses and their codes is 

provided in Appendix 3. Students who complete any of the courses or programs outlined below will 

receive a WASSA (see Section 7). 

Table 1. General features of senior secondary courses and programs 

Courses and 
Programs 

General Features 

Australian 
Tertiary 
Admission 
Rank (ATAR) 
courses 

These courses are examined by the Authority (see Section 6). Student results in ATAR 
courses are used by the Tertiary Institutions Service Centre (TISC) to calcuƭŀǘŜ ŀ ǎǘǳŘŜƴǘΩǎ 
Australian Tertiary Admission Rank (ATAR). The ATAR is used to determine eligibility for 
university entrance. Students seeking to achieve an ATAR will need to complete a minimum 
of four Year 12 ATAR courses, excluding unacceptable combinations (see Undergraduate 
Admission Requirements for School Leavers on the TISC website at www.tisc.edu.au). 
ATAR courses are typically for students who are aiming to go to university directly from 
school. 

http://www.tisc.edu.au/static/guide/admission-req-sleaver.tisc
http://www.tisc.edu.au/static/guide/admission-req-sleaver.tisc
http://www.tisc.edu.au/
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Courses and 
Programs 

General Features 

General 
courses 

These courses are not externally examined. However, they each have an externally set task 
(EST) which is set by the Authority (see sub-section 3.4.2). General courses are for students 
who are typically aiming to enter vocationally based training or the workforce straight from 
school. General courses may be used for alternative entry to some university courses. 
Information about alternative entry should be sought directly from universities. 

Vocational 
Education and 
Training (VET) 
industry 
specific courses 

These courses include a full VET qualification and mandatory workplace learning. VET 
industry specific courses contribute towards the WACE as course units. Qualifications 
undertaken through VET industry specific courses can be used to meet the Certificate II or 
higher requirement of the WACE. The workplace learning component of the course 
contributes as unit equivalents towards the WACE (see Section 4). 
VET industry specific courses are for students aiming to enter further vocationally based 
training or the workforce straight from school. 

Foundation 
courses 

These courses provide a focus on functional literacy and numeracy skills, practical  
ǿƻǊƪπǊŜƭŀǘŜŘ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ōǳƛƭŘ ǇŜǊǎƻƴŀƭ ǎƪƛƭƭǎ ǘƘŀǘ ŀǊŜ ƛƳǇƻǊǘŀƴǘ ŦƻǊ 
life and work. Foundation courses are not designed, nor intended, to be an alternative 
senior secondary pathway. Foundation courses are for students who have not been able to 
demonstrate the minimum standard for literacy and/or numeracy (see sub-section 1.8) 
before Year 11 and are unlikely to do so before the end of Year 12 without significant levels 
of support. 

Preliminary 
courses 

Preliminary courses are for students who have been identified as having a learning difficulty 
and/or an intellectual disability (see sub-section 1.10). They provide a relevant option for 
students when it is understood that: 

¶ the student cannot access the ATAR, General or Foundation course content with 
adjustment and/or disability provisions 

¶ the Preliminary units do not contribute to achievement of a WACE. 
Preliminary courses are for students who have been identified as having a recognised 
disability under the Disability Discrimination Act 1992 and meet the above criteria. 

Vocational 
Education and 
Training (VET) 
credit transfer 

VET qualifications undertaken separate to a VET industry specific course may contribute to 
the WACE through credit transfer. Qualifications undertaken as VET credit transfer 
contribute to the WACE as unit equivalents and may be used to meet the Certificate II or 
higher requirement for Year 12 students in 2020, and as an option for Year 12 students in 
2021 (see Section 4). 

Endorsed 
programs 

These programs provide access to areas of learning not covered by WACE courses or VET 
programs and contribute to the WACE as unit equivalents (see Section 5). Endorsed 
programs are for students wishing to participate in programs which are delivered in a 
variety of settings by schools, workplaces, universities and community organisations. 

For ATAR, General, and Foundation courses, each unit is nominally 55 hours contact time. For VET 

industry specific courses, the unit time is dependent on the qualification and may require more than 

55 hours per unit. 

For ATAR, General and Foundation courses: 

¶ Units 1 and 2 are typically studied in Year 11 and reported to the Authority as a pair, but where a 

single unit is studied it is reported separately 

¶ Units 3 and 4 are typically studied in Year 12 and must be studied and reported to the Authority 

as a pair 

¶ Units 1 and 2 cannot be studied after a student has completed Units 3 and 4. 

Note: the Authority prefers schools to enrol students in year-long Year 11 courses with the full-year 

code (AE, GE or FE, where A stands for ATAR, G for General, F for Foundation and E for Eleven) when 

studying a pair of units. 
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Schools should use the single unit code (A1/A2, G1/G2 or F1/F2) for students: 

¶ enrolling in only one unit of a Year 11 course for the calendar year, e.g. A1ENG or A2ENG 

¶ transferring between Year 11 courses or units after Semester 1. The school can report student 

achievement for two separate units, e.g. A1ENG to G2ENG (see sub-section 2.4.3). 

Note: where a student transfers from one course to another, schools are required to report 

achievement for the Semester 1 unit in one course and Semester 2 unit in the other course. This 

requires withdrawal from the pair of units with a year-long code and re-enrolment in the single 

unit with a semester code. 

For VET industry specific courses, both Year 11 units and Year 12 units are reported as pairs. 

Preliminary courses comprise four units. Each unit is studied and reported separately (see  

sub-section 2.4.6). 

Some ATAR and General courses have defined contexts. These courses are: 

¶ Design: Dimensional Design, Graphics, Photography, and Technical Graphics ς General units only 

¶ Materials Design and Technology: Metal, Textiles, Wood ς ATAR and General units 

¶ Music: Contemporary Music, Jazz, Western Art Music ς ATAR units only. 

For Design and Music, students can enrol in more than one context in each course with defined 

contexts, but only a maximum of four units will count towards WACE requirements. Music students 

who enrol in two contexts of Music will be required to nominate the context in which they will sit 

the ATAR course examination. 

For Materials Design and Technology, students can enrol, and gain credit towards the WACE, in up to 

eight Materials Design and Technology units ς four at Year 11 and four at Year 12 across two defined 

contexts. The two options are: 

Option 1 four ATAR course units (two at Year 11 and two at Year 12) in conjunction with four 

General course units from another defined context (two at Year 11 and two at Year 12) 

Option 2  eight General course units (four at Year 11 and four at Year 12) from two different, 

defined contexts. 

Students who select Option 1 and enrol in one defined context of Materials Design and Technology 

as an ATAR course and another defined context as a General course will sit the ATAR course 

examination using the defined context which reflects their ATAR enrolment. 

1.2 Course and program review and revision 

Courses are typically reviewed every five years. 

The review timeline for each course will be published on the Authority website. Where required, the 

review will be followed by a revision of the syllabus. 

The most current training packages are used in VET industry specific courses, which are updated 

regularly as new versions of training packages are endorsed. The Authority follows all national 

guidelines provided for training package transition arrangements in Western Australia. Any changes 

made to training packages are reflected in amendments to information provided in the courses. 
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1.3 Summary of WACE achievement requirements 

General requirements for students in Year 12 completing the WACE in 2020  
Students must: 

¶ demonstrate a minimum standard of literacy and a minimum standard of numeracy 

¶ complete a minimum of 20 units, or equivalents as described below 

¶ complete at least four Year 12 ATAR courses*  or complete a Certificate II**  (or higher*** ) 

VET qualification. 

* In the context of ATAR courses in the WACE, the ǘŜǊƳ ΨŎƻƳǇƭŜǘŜΩ ǊŜǉǳƛǊŜǎ ǘƘŀǘ ŀ ǎǘǳŘŜƴǘ ǎƛǘǎ ǘƘŜ 

ATAR course examination or has an approved Sickness/Misadventure Application for not sitting the 

examination in that course. Students who do not sit the ATAR course examination will not have a 

course mark or grade recorded on their WASSA, nor will they receive an ATAR course report. 

Note: for ATAR courses with practical components, students must complete both the written and 

practical examinations. 

ϝϝLƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ±9¢ ƛƴ ǘƘŜ ²!/9Σ ǘƘŜ ǘŜǊƳ ΨŎƻƳǇƭŜǘŜΩ ǊŜquires that a student has been deemed 

competent in all units of competency that make up a full qualification. 

***The partial completion of a Certificate III or higher VET qualification may meet this requirement 

according to predetermined criteria (see Section 4). 

General requirements for students in Year 11 completing the WACE in 2021  
Students must: 

¶ demonstrate a minimum standard of literacy and a minimum standard of numeracy 

¶ complete a minimum of 20 units, or equivalents as described below 

¶ complete: 

o at least four Year 12 ATAR courses,* or  

o at least five Year 12 General courses** (or a combination of General and up to three Year 

12 ATAR courses) or equivalent,***  or 

o a Certificate II** ** (or higher*****) VET qualification in combination with ATAR, General or 

Foundation courses. 

* Iƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ !¢!w ŎƻǳǊǎŜǎ ƛƴ ǘƘŜ ²!/9Σ ǘƘŜ ǘŜǊƳ ΨŎƻƳǇƭŜǘŜΩ ǊŜǉǳƛǊŜǎ ǘƘŀǘ ŀ ǎǘǳŘŜƴǘ ǎƛǘǎ ǘƘŜ 

ATAR course examination or has an approved Sickness/Misadventure Application for not sitting the 

examination in that course. Students who do not sit the ATAR course examination will not have a 

course mark or grade recorded on their WASSA, nor will they receive an ATAR course report. 

Note: for ATAR courses with practical components, students must complete both the written and 

practical examinations. 

**Foundation courses do not contribute to meeting the WACE achievement requirement with this 

option. Where students are not undertaking a program of study of either at least four Year 12 ATAR 

courses or at least five Year 12 General courses and/or ATAR courses (i.e. their program of study 

includes one or more Foundation course/s in Year 12), then these students must also complete a 

Certificate II or higher to achieve the WACE. 

12 

11 
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***Up to two units from endorsed programs can be used to meet this requirement. 

*** *Lƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ±9¢ ƛƴ ǘƘŜ ²!/9Σ ǘƘŜ ǘŜǊƳ ΨŎƻƳǇƭŜǘŜΩ ǊŜǉǳƛǊŜǎ ǘƘŀǘ ŀ ǎǘǳŘŜƴǘ Ƙŀǎ ōŜŜƴ 

deemed competent in all units of competency that make up a full qualification. 

**** *The partial completion of a Certificate III or higher VET qualification may meet this 

requirement according to predetermined criteria (see Section 4). 

Literacy and numeracy standard 
Students must demonstrate the WACE literacy standard and WACE numeracy standard. 

For the WACE literacy standard, students must demonstrate the minimum standard of literacy by 
ǎǳŎŎŜǎǎŦǳƭƭȅ ŎƻƳǇƭŜǘƛƴƎ ǘƘŜ ǊŜŀŘƛƴƎ ŀƴŘ ǿǊƛǘƛƴƎ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ hƴƭƛƴŜ [ƛǘŜǊŀŎȅ ŀƴŘ 
Numeracy Assessment (OLNA) or by pre-qualifying through achieving Band 8 or higher in the reading 
and writing tests of the Year 9 National Assessment Program ς Literacy and Numeracy (NAPLAN). 

For the WACE numeracy standard, students must demonstrate the minimum standard of numeracy 
by successfully completing the numeracy component of the OLNA or by pre-qualifying through 
achieving either Band 8 or higher in the numeracy test of Year 9 NAPLAN. 

This means that a student who achieves Band 8 or above in the reading, writing or numeracy test of 
the Year 9 NAPLAN will be considered to have pre-qualified for the corresponding component and 
thus deemed to have successfully completed that component. 

Students who have not pre-qualified in reading, writing or numeracy are required to sit the 
corresponding component/s of the OLNA in Semester 1 of Year 10. If students do not demonstrate 
the standard in Semester 1, then they must sit the component/s in Semester 2 of Year 10 and, if 
required, Semester 1 of Year 11. Subsequently, students may choose when next to sit the 
component/s. Students will have up to six opportunities (in March and September each year) before 
completing Year 12 to demonstrate the WACE minimum standards of literacy and numeracy. 

Students who do not demonstrate the literacy and numeracy standard by the time they exit senior 
secondary schooling can apply to the Authority to re-sit the OLNA at any age. 

International and mature-age students are required to sit the OLNA at the first available 
opportunity. 

Students who have not pre-qualified through NAPLAN, and who choose not to sit the OLNA, do not 
qualify for the WACE. 

Breadth and depth requirement 
Students must: 

¶ complete a minimum of 20 units, which may include unit equivalents attained through VET 

and/or endorsed programs. To meet this requirement, students must complete at least: 

o a minimum of ten Year 12 units, or the equivalent 

o four units from an English learning area course, post-Year 10, including at least one pair of 

Year 12 units from an English learning area course 

o one pair of Year 12 units from each of List A (arts/languages/social sciences) and List B 

(mathematics/science/technology) (see sub-section 7.2.3). 

  

11 
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Achievement standard 

Students must achieve at least 14 C grades or higher (or the equivalent, see below) in Year 11 and 12 

units, including at least six C grades (or equivalents) in Year 12 units, to meet the WACE 

requirements in both 2020 and 2021. 

Students in Year 12 completing the WACE in 2020, must complete at least four Year 12 ATAR courses 

or complete a Certificate II (or higher) VET qualification. 

Students in Year 11 completing the WACE in 2021, must complete:  

¶ at least four Year 12 ATAR courses, or 

¶ at least five Year 12 General courses (or a combination of General and up to three Year 12 ATAR 

courses or equivalent), or 

¶ a Certificate II (or higher) VET qualification in combination with ATAR, General or Foundation 

courses. 

1.3.1 Unit equivalence 

Unit equivalence can be obtained through VET qualifications undertaken as VET credit transfer 

and/or endorsed programs. The maximum unit equivalence available is eight units ς four Year 11 

units and four Year 12 units. Students may obtain unit equivalence as follows: 

¶ up to eight unit equivalents through completion of VET qualifications, or 

¶ up to four unit equivalents through completion of endorsed programs, or 

¶ up to eight unit equivalents through a combination of VET qualifications and endorsed 

programs, but with endorsed programs contributing no more than four unit equivalents (two 

Year 11 units and two Year 12 units). 

For VET qualifications: 

¶ a Certificate I is equivalent to two Year 11 units 

¶ a Certificate II is equivalent to two Year 11 and two Year 12 units 

¶ a Certificate III or higher is equivalent to two Year 11 and four Year 12 units 

¶ a partially completed Certificate III or higher is equivalent to two Year 11 and two Year 12 units 

(credit only allocated if the criteria for partial completion are met). 

For endorsed programs, ǳƴƛǘ ŜǉǳƛǾŀƭŜƴŎŜ ƛǎ ƛŘŜƴǘƛŦƛŜŘ ƻƴ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ ŀǇǇǊƻǾŜŘ ƭƛǎǘ ƻŦ endorsed 

programs. 

1.4 Study options for the WACE 

In selecting their study options for the WACE, students must bear in mind: 

¶ the List A and List B subject requirement (see Section 7) 

¶ the enrolment criteria for Languages and English as an Additional Language or Dialect (eligibility)  
(forms and information are available on the Authority website at 
http://senior -secondary.scsa.wa.edu.au/syllabus-and-support-materials/english/english-as-
an-additional-language-or-dialect) 

¶ the enrolment criteria for Foundation courses (see sub-section 1.8). 

12 

11 

http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials/english/english-as-an-additional-language-or-dialect
http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials/english/english-as-an-additional-language-or-dialect
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Students wishing to receive an ATAR are required to complete a minimum of four Year 12 ATAR 

courses, excluding unacceptable combinations as defined by TISC (see Undergraduate Admission 

Requirements for School Leavers on the TISC website at www.tisc.edu.au). 

Because syllabus content of a course increases in complexity from Year 11 to Year 12, a student is 

not permitted to: 

¶ complete Year 12 (T) units in a course and subsequently enrol in Year 11 (E) units in the same 
course. For example, a student cannot enrol in GTENG in Year 11 and then enrol in GEENG or 
G1ENG and G2ENG in Year 12 

¶ enrol in more than two units in a subject course type (e.g. ATAR course) in a given calendar year, 
except in the ATAR and General courses with defined contexts. For example, a student could not 
enrol in AEENG, or A1ENG and A2ENG, together with ATENG in the same year. 

Students should also be aware that, if they choose to study more than four units in different courses 

in a particular subject*  (e.g. Physics ATAR Year 11 and 12 and Physics General Year 11), only four 

units in total in one subject across all years contribute towards achievement of the WACE. 

*Except in the Materials Design and Technology ATAR and General courses across defined contexts 

(see sub-section 1.1 relating to enrolment in defined contexts). 

Some study options for students are shown in Appendix 4. 

The Authority has developed a WACE Checker for students to track their progress towards meeting 

the WACE requirements. In 2020, there will be two versions available via the home page of the 

Authority website. The original version for the 2020 WACE requirements will continue in operation. 

A version for the 2021 WACE requirements will be available from February 2020.  

1.5 School-based achievement 

Student achievement in ATAR, General and Foundation courses is recorded in grades (A, B, C, D or E) 

and marks out of 100 (see Section 2). ! ǎǘǳŘŜƴǘΩǎ ǎŎƘƻƻƭ-based achievement for a Year 12 course 

must be recorded for a pair of units (i.e. one mark and one grade). A stǳŘŜƴǘΩǎ ǎŎƘƻƻƭ-based 

achievement for a Year 11 course may be recorded for each pair of units (i.e. one mark and one 

grade), or for each unit completed (i.e. a mark and grade for Unit 1 and a mark and grade for Unit 2). 

Student achievement in Preliminary course units is recorded as ΨŎƻƳǇƭŜǘŜŘΩ ƻǊ Ψƴƻǘ ŎƻƳǇƭŜǘŜŘΩΦ 

{ǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ ±9¢ ƛƴŘǳǎǘǊȅ ǎǇŜŎƛŦƛŎ ŎƻǳǊǎŜǎ ƛǎ ǊŜŎƻǊŘŜŘ ŀǎ ΨŎƻƳǇƭŜǘŜŘΩ upon completion of 

ŀƭƭ ŎƻǳǊǎŜ ǊŜǉǳƛǊŜƳŜƴǘǎΦ ¢ƘŜ ƴƻǘŀǘƛƻƴ ΨŎƻƳǇƭŜǘŜŘΩ for a VET industry specific course counts as a  

C grade for the WACE requirements. 

{ǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ ±9¢ ǇǊƻƎǊŀƳǎ ƛǎ ŎƻƳǇŜǘŜƴŎȅπōŀǎŜŘ ŀƴŘ ǎǇŜŎƛŦƛŎ ǊŜǉǳƛǊŜƳŜƴǘǎ ŀǊŜ ƻǳǘƭƛƴŜŘ 

in national training packages or accredited courses (see Section 4). 

Student achievement in endorsed programs is reported as the particular program that has been 

completed (see Section 5). 

http://www.tisc.edu.au/static/guide/admission-req-sleaver.tisc
http://www.tisc.edu.au/static/guide/admission-req-sleaver.tisc
http://www.tisc.edu.au/
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1.6 Procedure for enrolling in a WACE Language course 

Students are required to apply for approval to enrol in an ATAR or General Year 11 or Year 12 WACE 

Language course in the year prior to their first enrolment in the course, typically in Year 10 for study 

in Year 11. 

The procedure requires the student to: 

¶ complete the Application for permission to enrol in a WACE language course (available on the 

Languages page on the Authority website at http://senior -secondary.scsa.wa.edu.au/syllabus-

and-support-materials/languages) 

¶ provide the additional documentation as indicated in the application 

¶ return the application to their school for completion and submission to the Authority. 

The Authority assesses the application to determine the course in which the student may be 

enrolled: Second Language, Background Language or First Language. This determination is made 

against three criteria: 

¶ Education 

¶ Residency and/or time spent in-country 

¶ Use of the language for communication outside the classroom. 

Applications must meet all three criteria for a specific language course in order for students to be 

permitted to enrol in that course. 

Table 2. Criteria for permission to enrol in a WACE Language course 

Pathway Education  
Residency and/or time spent 
in-country 

Use of the language for 
communication outside the 
classroom 

Second 
Language 
courses 

Less than one (1) year in total 
of formal education (from 
Pre-primary) in schools where 
the language is a language of 
instruction, including 
education in community 
organisations 

Less than two (2) years in 
total of residency and time 
spent in a country where the 
language is a medium of 
communication 

Use of the language for 
communication outside the 
classroom is not permitted 

Background 
Language 
courses 

One (1) to five (5) years in 
total of formal education 
(from Pre-primary) in schools 
where the language is a 
language of instruction, 
including education in 
community organisations 

Two (2) to five (5) years in 
total of residency and time 
spent in a country where the 
language is a medium of 
communication  

Use of the language for 
communication outside the 
classroom is permitted 

First 
Language 
courses 

More than five (5) years in 
total of formal education 
(from Pre-primary) in schools 
where the language is a 
language of instruction, 
including education in 
community organisations 

More than five (5) years in 
total of residency and time 
spent in a country where the 
language is a medium of 
communication 

Use of the language for 
communication outside the 
classroom is permitted 

Note: in the Education criterion, the referŜƴŎŜ ǘƻ ŀ ΨȅŜŀǊΩ ƛǎ to an academic or school year. In the 

wŜǎƛŘŜƴŎȅ ŎǊƛǘŜǊƛƻƴΣ ǘƘŜ ǊŜŦŜǊŜƴŎŜ ǘƻ ŀ ΨȅŜŀǊΩ ƛǎ ǘƻ ŀ ǇŜǊƛƻŘ ƻŦ ǘǿŜƭǾŜ ƳƻƴǘƘǎ. 

http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials/languages
http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials/languages
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As the Authority determines the course in which the student is permitted to enrol, the school cannot 

enrol the student in a WACE Language course in SIRS until the decision is made. 

As there is no First Language course for French, German or Italian, students who do not meet one or 

more criteria for the relevant Background Language course are permitted to enrol in the Background 

Language course on the understanding that they are unable to use the mark from the examination 

to contribute towards the achievement of an exhibition or award. 

1.7 Procedure for enrolling in a Year 12 English as an Additional 

Language or Dialect (EAL/D) course 

Year 12 ATAR EAL/D students 
Students are required to apply for approval to enrol in Year 12 ATAR EAL/D before the deadline 
published in the Activities Schedule. 

ATAR EAL/D is for students: 

¶ whose first language is not English, who will not have resided in Australia or another 

predominantly English speaking country for a total period of more than seven years prior to  

1 January of the year the student will be in Year 12 and who have been enrolled at schools 

where English has not been the main medium of course delivery for a total period of more than 

seven years prior to the year the student will be in Year 12; or 

¶ who are Aboriginal or Torres Strait Islander, or from Cocos Island or Christmas Island, for whom 

Standard Australian English (SAE) has been the medium of delivery, but for whom SAE is an 

additional language/dialect, and whose exposure to SAE is primarily within the school context; 

or 

¶ who are deaf or hard-of-hearing and communicate using signing, such as Auslan, as their first 

language. 

The eligibility application procedure requires students to: 

¶ log in to the student portal at https://studentportal.scsa.wa.edu.au  

¶ start their EAL/D eligibility application 

¶ upload their supporting documents 

¶ submit their EAL/D eligibility application before the published date 

¶ check the student portal for their EAL/D eligibility status. 

Based on the information provided, the Authority determines if a student is permitted to enrol in the 

course. Until this decision is made the school cannot enrol the student in Year 12 ATAR EAL/D in 

SIRS. 

Students who are registered as eligible to be enrolled in Year 12 ATAR EAL/D will also automatically 

be granted an extra ten minutes to complete the reading, writing and numeracy components of the 

OLNA. 

Year 12 General and Foundation EAL/D students 
A Year 12 student can enrol into General and Foundation EAL/D courses with eligibility approval by 

the school principal. For a student to be approved, the school must complete and retain the required 

documentation Form for eligibility for enrolment in Year 12 General and Foundation English as an 

https://studentportal.scsa.wa.edu.au/
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Additional Language or Dialect (EAL/D) and for extra time to complete the OLNA and supporting 

evidence. This form is available on the EAL/D course page of the Authority website. Schools must be 

prepared to submit this documentation and evidence when required by the Authority. This process 

pertains specifically to EAL/D approval. For students enrolling in Foundation courses there is a 

separate and additional procedure outlined in sub-section 1.8 Eligibility for Foundation courses. 

The notification of the EAL/D status of students to the Authority for the allocation of the extra ten 

minutes to complete the reading, writing and numeracy components of the OLNA needs to be 

entered by the principal through the OLNA dashboard under the EAL/D tab.  

The time adjustment will be applied to all OLNA tests completed by the student in that calendar 

year, therefore, this process needs to be completed for each EAL/D student every calendar year that 

the student is sitting the OLNA. Schools must advise the Authority of any student needing the time 

adjustment by the deadline published in the Activities Schedule.  

1.8 Eligibility for Foundation courses 

Students who have demonstrated: 

¶ the minimum standard of literacy for the WACE in Year 9 NAPLAN or Year 10 (via the OLNA) are 

not eligible to enrol in Foundation English and other List A Foundation courses in Year 11 and  

Year 12 

¶ the minimum standard of numeracy for the WACE in Year 9 NAPLAN or Year 10 (via the OLNA) 

are not eligible to enrol in Foundation Mathematics and other List B Foundation courses in Year 

11 and Year 12, unless they have not demonstrated the minimum standard of literacy for the 

WACE as the List B Foundation courses place an emphasis on both literacy and numeracy. 

Students who demonstrate: 

¶ the minimum standard of literacy for the WACE in Semester 1 of Year 11 are not eligible to 

continue in the List A Foundation courses in Semester 2 of that year except in circumstances 

where, in the professional judgement of the school, students would benefit from continuing 

enrolment in the Foundation course/s 

¶ the minimum standard of numeracy for the WACE in Semester 1 of Year 11 are not eligible to 

continue in the List B Foundation courses in Semester 2 of that year unless they are yet to 

demonstrate the literacy standard for the WACE or except in circumstances where, in the 

professional judgement of the school, students would benefit from continuing enrolment in the 

Foundation course/s 

¶ the minimum standard of literacy for the WACE in Semester 2 of Year 11 or during Year 12 will 

be permitted to continue in Foundation English and other List A Foundation courses in Year 12 

¶ the minimum standard of numeracy for the WACE in Semester 2 of Year 11 or during Year 12 will 

be permitted to enrol in Foundation Mathematics and other List B Foundation courses in  

Year 12. 

Note 

1. Students who are yet to sit either NAPLAN or the OLNA 

Where students have no prior NAPLAN or OLNA test evidence, schools will be able to make a 

professional judgement on their abilities and, if appropriate, apply to enrol them into Foundation 

courses from the start of Year 11. 
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Schools will be required to complete an application form for enrolment in Foundation courses 

through a process which will require an explanation of the reason for enrolling a student directly 

into a Foundation course when they have not met the eligibility requirements for Foundation 

courses (available on the Authority website at https://www.scsa.wa.edu.au/forms/forms). This will 

require a declaration from the school principal that, based on the evidence available, the enrolment 

of the student in the Foundation course is educationally appropriate. 

Applications will be sent to the Data Services team for approval by the Assistant Executive Director ς 

Examinations, Certification and Testing. The Authority will conduct an audit of enrolments in 

Foundation course units undertaken in conjunction with school grading reviews for other courses 

where evidence of a significant increase in enrolments signals a possible school misuse of the 

enrolment process. 

2. OLNA results and Year 11 enrolments in Foundation course units 

Once the OLNA results become available in May, schools must check which of their Year 11 students 

have demonstrated the minimum standard of literacy and/or numeracy for the WACE in Semester 1 

and are not eligible to continue in the associated Foundation course units in Semester 2. 

Generally, this means that students who have been enrolled in Foundation course units in Year 11 

and who have met the standard in literacy and/or numeracy via the OLNA are required to enrol in a 

General or ATAR course in Semester 2. 

In some circumstances, schools may apply to the Authority seeking permission for a student to 

remain in the Foundation course/s. Applications will be sent to the Data Services team for approval 

by the Assistant Executive Director ς Examinations, Certification and Testing. The Authority will 

conduct an audit of enrolments in Foundation course units undertaken in conjunction with school 

grading reviews for other courses where evidence of a significant increase in enrolments signals a 

possible school misuse of the enrolment process. 

To assist schools to identify which Year 11 students must change their enrolments (due to 

demonstrating the minimum standard of literacy and/or numeracy for the WACE), schools will need 

to generate the Foundation course eligibility report ς CSE188. 

1.9 Catering for students with special educational needs 

Some students with special educational needs may require modifications/adjustments to their 

learning programs and assessments to access the curriculum equitably. If enrolled in ATAR, General 

or Foundation courses, the achievement of these students should be reported against the 

achievement standard of the course. 

The Authority provides a range of support for students with special educational needs. These are 

students who have been identified as having a disability recognised under the Disability 

Discrimination Act 1992 and who, as a consequence of their disability, are unable to achieve under 

standard conditions. 

As with all students, students with special educational needs have the opportunity to complete a 

WACE over a lifetime with options, including VET programs and endorsed programs, such as, 

workplace learning and ASDAN modules (from the UK-based Award Scheme Development and 

Accreditation Network). Preliminary units in themselves do not contribute to the requirements for 

https://www.scsa.wa.edu.au/forms/forms


 Section 1: Senior secondary schooling in Western Australia 

WACE Manual 2020 12 

the WACE. However, students undertaking Preliminary units may also undertake workplace learning, 

VET and ASDAN modules (as endorsed programs), all of which do contribute to the WACE. 

Preliminary courses are restricted to students who have been identified as having a learning 

difficulty and/or an intellectual disability. They are designed to accommodate the broad range of 

abilities of students with special educational needs and to allow for adapted approaches to teaching 

and learning. 

Information on the support available to schools for students with special education needs is 

provided in Appendix 2. A full list of Preliminary courses and their codes is provided in Appendix 3. 

1.10 Eligibility for Preliminary courses 

Enrolment in Preliminary courses is restricted to students who have been identified as having a 

learning difficulty or intellectual disability and are unable to engage with the level of Foundation 

courses. 

Such students will have been identified as having a disability recognised under the Disability 

Discrimination Act 1992 and, as a consequence of their disability: 

Preliminary courses provide a relevant option for students when it is understood that: 

¶ the student cannot access the ATAR, General or Foundation course content with adjustment 

and/or disability provisions 

¶ the Preliminary units do not contribute to achievement of a WACE. 

It is recommended that evidence of the disability be supplied by an appropriately qualified 

professional, working within a field relevant to the disability. If enrolling a student in a Preliminary 

course on the basis of an imputed disability, it is recommended that the 

parents/guardians/caregivers are aware of the consequences of this action and understand that 

Preliminary courses will not contribute towards the achievement of a WACE. 

Preliminary courses are designed to accommodate the broad range of abilities of students with 

special educational needs who would be unable to achieve in ATAR, General or Foundation courses 

with adjustment and/or disability provisions, and who rely on adapted approaches to teaching and 

learning. The learning program of these students should be recorded on an individual education  

plan (IEP). 

Each Preliminary course comprises four units that are described in each syllabus. Students are not 

required to attempt all four units. Teachers are best placed to decide how many and which units to 

include within the individual learning plan for each student. 

Schools may be asked to provide evidence to the Authority through an audit process for students 

they enrol in these courses. Importantly, Preliminary courses do not contribute towards the 

achievement of a WACE; however, all completed Preliminary courses will be listed on a WASSA. 

Enrolling students in Preliminary courses unnecessarily will considerably reduce their opportunity to 

achieve a WACE. 
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SECTION 2:  SCHOOL-BASED ASSESSMENT OF STUDENT 

ACHIEVEMENT IN WACE AND PRELIMINARY COURSES 

School-based assessment involves teachers gathering, describing and quantifying information about 

student achievement. Assessment tasks include tests, examinations, essays, reports, investigations, 

exhibitions, productions, performances and presentations. 

2.1 Principles of assessment 

School-based assessment of student achievement in all WACE and Preliminary courses must be 

based on the following principles. 

Assessment is an integral part of teaching and learning 

Assessment is an integral part of teaching and learning and should arise naturally out of the teaching 

and intended learning of the curriculum. Assessment should be carefully constructed to enable 

judgements to be made about studentsΩ ǇǊƻƎǊŜǎǎ ƛƴ ǿŀȅǎ ǘƘŀǘ ŎƻƴǘǊƛōǳǘŜ ǘƻ ƻƴƎƻƛƴƎ ƭŜŀǊƴƛƴƎΦ 

Assessment should be educative 

Assessment practices should be educationally sound and contribute to learning. 

Assessment must be fair 

Assessment must take into account the diverse needs of students and not discriminate on grounds 

that are irrelevant to learning. More specifically, assessment must be equitable with regard to 

gender, disability, background language and socio-economic status. 

Assessment should be designed to meet its specific purpose/s 

Assessment should be designed to meet its specific purpose/s. Information collected to establish 

where students are in their learning can be used for summative purposes (assessment of learning) 

and for formative purposes (assessment for learning) because it is used to inform subsequent 

teaching. 

Assessment should lead to informative reporting 

Assessment should provide an accurate summary of the formative and summative assessment 

information collected for each student. 

Assessment should lead to school-wide evaluation processes 

IƛƎƘƭȅ ŜŦŦŜŎǘƛǾŜ ǎŎƘƻƻƭǎ Ǉŀȅ ǇŀǊǘƛŎǳƭŀǊ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘŜŀŎƘŜǊǎΩ ǉǳŀƭƛǘŀǘƛǾŜ ŀƴŘ ǉǳŀƴǘƛǘŀǘƛǾŜ Řŀǘŀ ŀƴŘ 

standardised test data. Teachers and school leaders should understand and monitor current and 

past student achievement levels in terms of the validity and reliability of assessment practices. 

Assessment should provide significant data for improvement of teaching practices 

School leaders should plan for how they will evaluate the effectiveness of school initiatives and 

programs. Teachers should plan for how they will reflect on and evaluate their teaching practices. 

This implies that schools and teachers need to be willing to identify and evaluate both the intended 

and unintended consequences of any initiative or program.  
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A school assessment program must ensure that all assessment tasks have the following 

characteristics. 

Validity 

Assessment tasks are clearly linked to the syllabus and the assessment specifications of the course. 

Reliability 

Assessment tasks provide consistent and accurate assessment information for the target population. 

Discrimination 

Assessment tasks provide assessment information that clearly discriminates among students across 

the full range of ability levels. 

2.2 School assessment responsibilities 

At the start of the year, the principal of a school offering any ATAR, General or Foundation course is 

required to sign a declaration that the school will satisfy the following assessment requirements. 

¶ The school must have a senior secondary assessment policy based on the AuthorityΩǎ assessment 

guidelines. The procedures used by teachers to assess student achievement in each unit must 

ŎƻƳǇƭȅ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ (see sub-section 2.3.1). 

¶ The school must have a course outline and an assessment outline for each pair of units (see  

sub-sections 2.3.3 and 2.3.4). 

¶ The school must implement appropriate assessment practices which are consistent with the 

Principles of Assessment (see sub-section 2.1). 

¶ The school must implement appropriate procedures for managing assessment information. 

¶ The school must implement the grading procedures specified by the Authority. 

¶ The school must provide individual assessment information to students. If requested, the school 

Ƴǳǎǘ ǇǊƻǾƛŘŜ ǘƘŜ !ǳǘƘƻǊƛǘȅ ǿƛǘƘ ŀŎŎŜǎǎ ǘƻ ǘŜŀŎƘŜǊǎΩ ŀǎǎŜǎǎƳŜƴǘ ŘƻŎǳƳŜƴǘŀǘƛƻƴ ŀƴŘ ǘƘŜ ƳŀǊƪŜŘ 

assessment tasks for all students. 

¶ The school must implement assessment review and appeal processes, as described in  

sub-section 2.9. 

¶ ¢ƘŜ ǎŎƘƻƻƭ Ƴǳǎǘ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎΥ 

o documentation and grading reviews (see sub-sections 3.4.4 and 3.4.5) 

o consensus moderation procedures (see sub-section 3.4.3) 

o syllabus delivery audit (see sub-section 3.4.1), and 

o small group moderation procedures, where applicable (see sub-section 3.6). 

These assessment requirements do not apply to VET industry specific courses (see sub-section 4.7) 

or to endorsed programs (see Section 5). 

At the end of the year, the principal of the school must sign a declaration that the school has met 

the assessment requirements. The Authority reserves the right to not accept the grades and school 

marks for students in any unit or course where the school has not met all requirements  

(see sub-section 2.4.4).  
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2.3 Curriculum and assessment documents 

Every student studying a WACE course must be provided with the: 

¶ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ 

¶ syllabus 

¶ ǎŎƘƻƻƭΩǎ ŎƻǳǊǎŜ ƻǳǘƭƛƴŜ 

¶ ǎŎƘƻƻƭΩǎ assessment outline. 

These documents must be available to the students before teaching begins. They can be provided as 

a hard copy or digitally, if the school ensures that all students have adequate access in this format. 

2.3.1 School senior secondary assessment policy 

Each school is required to develop a senior secondary assessment policy which provides information 

to Year 11 and Year 12 students, their parents/guardians/carers and teachers on the following: 

¶ how the required curriculum and assessment documents will be provided to students 

¶ security of assessment tasks 

¶ rules for the conduct of school examinations and ESTs 

¶ assessment of students who do not complete the assessment program 

¶ procedures to be implemented if assessment is affected by a catastrophic event 

¶ assessment of students with special educational needs (see sub-section 2.4.5) 

¶ reporting of student achievement (see sub-section 2.5) 

¶ authentication of student work (including cheating, collusion, plagiarism, appropriation, etc.) 

(see sub-section 2.6) 

¶ assessment of students transferring between courses and/or units (see sub-section 2.7.1) 

¶ assessment of students transferring between schools (see sub-section 2.7.2) 

¶ retention and disposal of student work (see sub-section 2.8.2) 

¶ assessment review and appeal processes (see sub-section 2.9). 

While developing the assessment policy is a school responsibility, the information and commonly 

accepted practices set out in this section will help schools develop their assessment policy. A sample 

school assessment policy is available from a link on the school-based assessment page of the 

Authority website at http://senior -secondary.scsa.wa.edu.au/assessment/school-based-

assessment. 

2.3.2 Syllabus 

Lǘ ƛǎ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŜƴǎǳǊŜ ǘhat the current syllabus is used to develop the learning 

program and assessment program. The current syllabus is provided on the relevant course page of 

the Authority website at http://senior -secondary.scsa.wa.edu.au/syllabus-and-support-materials. 

Note: commercially available textbooks have been written by third parties. Teachers should exercise 

caution if the textbook does not explicitly align with the content of the current syllabus. In all 

courses, teachers should teach to the syllabus. 

http://senior-secondary.scsa.wa.edu.au/assessment/school-based-assessment
http://senior-secondary.scsa.wa.edu.au/assessment/school-based-assessment
http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials
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2.3.3 Course outline 

The teacher determines the sequence in which the syllabus content will be taught and the timing of 

delivery. The school must provide this information to the students, before teaching begins, in the 

form of a course outline. 

The format for a course outline is a school decision, but each outline must indicate: 

¶ the timing of delivery 

¶ the sequence in which all the syllabus content will be delivered. 

Information about the assessment tasks can be included in the course outline, but is not essential 

because it is included in the assessment outline. 

A sample course outline for each pair of units is available on the relevant course page on the 

Authority website at http://senior -secondary.scsa.wa.edu.au/syllabus-and-support-materials. 

Note: while the Authority provides sample course outlines for guidance, it is the expectation of the 

!ǳǘƘƻǊƛǘȅ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ŘŜǾŜƭƻǇ ŘƻŎǳƳŜƴǘǎ ŎǳǎǘƻƳƛǎŜŘ ǘƻ ǊŜŦƭŜŎǘ ǘƘŜƛǊ ǎŎƘƻƻƭΩǎ ŎƻƴǘŜȄǘ ŀƴŘ ǘƘe 

needs of the student cohort. 

2.3.4 Assessment outline 

The teacher determines the tasks that will be used to assess student performance, except for the 

EST for General and Foundation courses which is set by the Authority and administered by the 

school (see sub-section 3.4.2). The set of tasks must conform to the assessment requirements as 

specified in the assessment table of the syllabus. This ensures that the planned assessment tasks will 

provide students with the opportunity to demonstrate their achievement of the knowledge, skills 

and understandings that they have acquired in their study. 

The format for an assessment outline is a school decision, but each outline for a pair of units must 

include the following information: 

¶ the number of tasks to be assessed 

¶ a general description of each task 

¶ the assessment type, as prescribed in the syllabus 

¶ an indication of the syllabus content on which each task is based 

¶ the approximate timing of each task (i.e. the week the task will be conducted or the start and 

submission dates for an extended task) 

¶ the weighting of each assessment task 

¶ the weighting of each assessment type, as prescribed in the assessment table of the syllabus. 

The set of tasks in the assessment outline must provide a comprehensive sampling of the syllabus 

content. The number of assessment tasks is determined by the teacher. Teachers should limit the 

use of small value tasks and focus on developing tasks that accurately reflect the assessment type in 

the syllabus. 

Should changing circumstances require the assessment outline to be amended (e.g. deleting a 

planned assessment task and re-weighting all other tasks), students must be informed and provided 

with a copy of the amended assessment outline. 

http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials
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If the course requires small group moderation (see sub-section 3.6), then the partner schools must 

use the same assessment outline and use marking methods that will ensure student marks are on 

the same scale. 

A sample assessment outline for each pair of units is available on the relevant course page on the 

Authority website at http://senior -secondary.scsa.wa.edu.au/syllabus-and-support-materials. 

Note: while the Authority provides sample assessment outlines for guidance, it is the expectation of 

ǘƘŜ !ǳǘƘƻǊƛǘȅ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ŘŜǾŜƭƻǇ ŘƻŎǳƳŜƴǘǎ ŎǳǎǘƻƳƛǎŜŘ ǘƻ ǊŜŦƭŜŎǘ ǘƘŜƛǊ ǎŎƘƻƻƭΩǎ ŎƻƴǘŜȄǘ ŀƴŘ 

the needs of the student cohort. 

2.3.5 Recording student performance 

A student assessment record must be kept for all ATAR, General and Foundation units/courses. 

A student assessment record: 

¶ is developed from information in the assessment outline 

¶ clearly shows the task titles and/or task numbers 

¶ shows the weighting for each assessment task 

¶ records the raw mark for each assessment task (may also include the weighted mark and/or 

percentage for the task). 

The weighted marks need to be combined to get the final mark, i.e. a mark out of 100 for the pair of 

units (or unit where a single Year 11 unit is being delivered). The final mark is used to determine the 

rank order list of students. 

¢ƘŜ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ Ƴǳǎǘ ƛŘŜƴǘƛŦȅ Ƙƻǿ ǎǘǳŘŜƴǘǎ ǿƘƻ Řƻ ƴƻǘ ŎƻƳǇƭŜǘŜ 

the assessment program (i.e. do not complete/submit one or more assessment tasks) will be treated 

when determining the school mark in an ATAR, General or Foundation course. In developing its 

policy, the school must decide on the: 

¶ process and criteria to be used when determining whether the reason for a student not 

completing the assessment task is acceptable 

¶ rules, procedures and penalties to be applied when a student does not complete/submit one or 

more assessment tasks. 

2.4 Assessment practices 

2.4.1 Assessment tasks 

Assessment tasks, other than ESTs in General and Foundation courses, are developed by the teacher 

using the assessment types prescribed in the syllabus. Assessment tasks must only assess syllabus 

content. When developing assessment tasks, the teacher is required to consider the principles of 

assessment identified in sub-section 2.1, and ensure the assessment type description included 

within the syllabus and the scope of achievement described in the grade descriptions for the unit/s 

are reflected. 

Sample assessment tasks for each pair of units are available on the relevant course page on the 

Authority website at http://senior -secondary.scsa.wa.edu.au/syllabus-and-support-materials. 

http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials
http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials
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Note: while the Authority provides sample assessment tasks for guidance, it is the expectation of the 

!ǳǘƘƻǊƛǘȅ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ŘŜǾŜƭƻǇ ŘƻŎǳƳŜƴǘǎ ŎǳǎǘƻƳƛǎŜŘ ǘƻ ǊŜŦƭŜŎǘ ǘƘŜƛǊ ǎŎƘƻƻƭΩǎ ŎƻƴǘŜȄǘ ŀƴŘ ǘƘŜ 

needs of the student cohort. 

The set of assessment tasks developed by the teacher for a pair of units (or where a single unit of a 

Year 11 course is being delivered, for that single unit) should enable the teacher to determine the 

achievement of all students on a comprehensive sampling of the syllabus content. The weighting for 

each assessment type must conform to the weighting (or weighting range for some courses in  

Year 11) specified in the assessment table in the relevant syllabus. 

Guidelines for developing assessment tasks 

¶ Use an assessment type from the syllabus that will most effectively assess the selected content. 

¶ Develop questions, items and/or activities that: 

o provide students with the opportunity to demonstrate the full range of achievement 

o offer the appropriate level of difficulty for the units 

o use the appropriate language level for the units 

o avoid questions/activities for which success is dependent on success in earlier 

questions/activities 

o use, where required, sources or stimulus materials that are clear and appropriate to the task 

o provide clear instructions to ensure that students understand what is required of them 

o do not discriminate on grounds such as gender, disability or ethnicity. See sub-section 2.4.5 

for assessing students with special educational needs. 

¶ Provide students with appropriate time and resources to complete the task. 

¶ Develop a marking key that is based on the anticipated range of student responses to the task 

and reflective of the Grade Descriptions. 

¶ Discuss the criteria from the key with the students. 

¶ Use assessment tasks under specified conditions that are substantially the same for all students.  

2.4.1.1 Security of assessment tasks 

¢ƘŜ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ Ƴǳǎǘ ƻǳǘƭƛƴŜ ǘƘŜ strategies to be used to ensure 

that the re-use of an assessment task does not advantage/disadvantage a particular group of 

students. 

Teachers may choose to use: 

¶ the same assessment task at different times in different classes in a school in the same calendar 

year 

¶ an assessment task (including an examination) which was used in a previous calendar year 

¶ an assessment task (including an examination) which is developed by colleagues, professional 

associations and/or commercial publishers and may be available to students. 

Note: teachers should ensure that any assessment task selected is appropriate for the current 

syllabus content. 

Commonly accepted practice 

To ensure fairness to all students when using an assessment task which cannot be assumed to be 

unseen by students in a particular class at a school, schools typically: 

¶ develop parallel assessment tasks for use by different classes 
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¶ use common timing of the assessment task for different classes 

¶ collect and retain assessment tasks and all student responses to the task until all of the 

classes/schools have administered the task 

¶ modify assessment tasks before re-using them in the future 

¶ do not inform students of the source of any assessment task which is set externally and/or 

published. 

2.4.1.2 Conduct of school examinations 

School examinations are an assessment type in all ATAR courses.  

¢ƘŜ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ Ƴǳǎǘ ŘŜǎŎǊƛōŜ ǘƘŜ ǇǊƻŎŜŘǳǊŜǎ ǘƻ ōŜ ǳǎŜŘ ƛƴ ǘƘŜ 

conduct of school examinations, including: 

¶ examination rules to be used (for example, materials allowed in the examination room) 

¶ procedures and penalties to be used if examination rules are broken 

¶ procedures to be used where sickness or misadventure prevents a student from adequately 

preparing for the examination or completing the examination 

¶ procedures to be used where the fairness of the examination is compromised (for example, an 

examination that contains an error or questions based on material that is outside the syllabus, or 

where a breach of security may have occurred). 

Commonly accepted practice 

The school bases this part of its senior secondary assessment ǇƻƭƛŎȅ ƻƴ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ ǊǳƭŜǎΣ 

procedures and penalties used for the conduct of the ATAR course examinations (see sub-section 

6.4). 

2.4.2 Marking keys 

A marking key for each assessment task, other than an EST, must be developed by the teacher to 

make the criteria used to award marks clear and explicit. The marking key for the EST for each Year 

12 General and Foundation course is provided to schools by the Authority. 

Marking keys: 

¶ help to ensure a consistent interpretation of the criteria that guide the awarding of marks 

¶ provide the basis for feedback to students 

¶ enable the fair and valid ranking of student achievement/performance. 

The Authority recommends the use of marking keys that arise naturally from the assessment task. In 

the case of many assessment items (multiple-choice, cloze, supply, retrieval, match-up, etc.) the 

marking key is an answer or solution key. For other assessment tasks, such as extended written 

responses and portfolios, performances and productions in practical assessments, teachers should 

use an analytic marking key. Such a marking key provides diagnostic feedback. 

The format of an analytic marking key will vary according to the course and assessment type, but it 

typically has the following features: 

¶ ƛŘŜƴǘƛŦƛŜǎ ΨǘƘŜ ōŜǎǘΩ ǇŜǊŦƻǊƳŀƴŎŜ ǘƘŀǘ ǎǘǳŘŜnts may demonstrate on the task 

¶ determines the number of performance criteria that will be assessed in the task (typically more 

than one for an extended response), portfolio, performance or production 
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¶ ŘŜǘŜǊƳƛƴŜǎ ǘƘŜ ƴǳƳōŜǊ ŀƴŘ ƴŀǘǳǊŜ ƻŦ ŎŀǘŜƎƻǊƛŜǎ ōŜǘǿŜŜƴ ΨǘƘŜ ōŜǎǘΩ ǇŜǊŦƻǊƳŀƴŎŜ ŀƴŘ ΨǘƘŜ 

ǿŜŀƪŜǎǘΩ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ŜŀŎƘ ŎǊƛǘŜǊƛƻƴΦ ¢ȅǇƛŎŀƭƭȅΣ ǘƘŜǊŜ ǿƛƭƭ ōŜ ǎŜǾŜǊŀƭ ŎŀǘŜƎƻǊƛŜǎ ǿƘƛŎƘ 

describe increasing levels of performance to which increasing marks will be allocated. The 

number of categories will be determined by the number of discernibly different levels of 

performance, for example: 

o Criterion A: four performance categories (1, 2, 3, 4) 

o Criterion B: two performance categories (1, 2) 

o Criterion C: three performance categories (1, 2, 3) 

¶ is usually developed by the teacher/s at the same time as the task is being developed. It is based 

on a model (ideal/best) answer and should be modified to accommodate unexpected student 

responses. Procedures need to be applied to ensure fairness where modifications are made to 

the marking key during marking. 

In developing such an analytic marking key, the teacher needs to: 

¶ determine the performance criteria and associated performance categories to be used 

¶ assess only student performance which is relevant to the task 

¶ allocate marks that reflect the relative importance of each part of the task 

¶ allocate marks and an appropriate description to each criterion. 

The sample assessment tasks provided on the Authority website for each pair of units are 

accompanied by a sample marking key. See http://senior -secondary.scsa.wa.edu.au/syllabus-and-

support-materials. 

2.4.3 Grading 

Schools report student achievements in completed ATAR, General and Foundation units/courses in 

grades. The grade assigned describes the overall achievement of a student for the completed pair of 

units (or unit, where a single Year 11 unit is studied). The following grades are used: 

¶ A ς Excellent achievement 

¶ B ς High achievement 

¶ C ς Satisfactory achievement 

¶ D ς Limited achievement 

¶ E ς Very low achievement. 

Schools report student achievements in VET industry specific courses ŀǎ ΨŎƻƳǇƭŜǘŜŘΩ ǳǇƻƴ 

ŎƻƳǇƭŜǘƛƻƴ ƻŦ ŀƭƭ ŎƻǳǊǎŜ ǊŜǉǳƛǊŜƳŜƴǘǎΦ Ψ/ƻƳǇƭŜǘŜŘΩ for a VET industry course counts as a C grade for 

the WACE requirements. 

Unit completion requirement 

If a student is to be assigned a grade for a pair of ATAR, General or Foundation units (or unit, where 

a single Year 11 unit is studied), or to be deemed to have completed a Preliminary course unit, they 

must have completed the education program and the assessment program for the units. The 

education program refers to classroom activities that allow for full engagement with the delivery of 

the syllabus including the teaching of content and associated class activities, such as group 

discussion, team investigations, field trips and other similar processes. 

http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials
http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials


 Section 2: School-based assessment of student achievement in WACE courses 

WACE Manual 2020 21 

Students who transfer between courses and/or units 

When a school permits a student to transfer between courses or units, the school must be able to 

justify the grade assigned to the student. To do this, the school is required to include the transferring 

student on the ranked list of students for the pair of units (or unit, where a single Year 11 unit is 

studied) into which they are transferring. The process must be completed prior to the deadlines 

published in the Activities Schedule. For further details on student transfers see sub-section 2.7. 

Students who do not have the opportunity to complete the assessment program 

Some students may not be able to complete the assessment program because of injury or illness, 

personal circumstances* , cultural beliefs or a disability and/or specific learning difficulty. 

*In the case of absences due to sporting trips, student exchange and similar activities, students are 

still required to complete their education program as per the course outline and assessments as per 

the assessment outline; variations to the completion time of tasks in the assessment outline may be 

allowed where practical. 

If the reason for non-completion is acceptable to the school, and sufficient evidence is available, 

then the teacher can make a professional judgement of the grade to be assigned for a pair of units, 

or unit, in an ATAR, General or Foundation course, or unit completion for a unit in a Preliminary 

course. 

If the reason for non-completion is acceptable to the school, but sufficient evidence of student 

achievement is not available, then the school may: 

¶ make limited modifications to the assessment program so that it can be completed by the 

student, or 

¶ provide an alternative assessment task, or tasks, that conforms with the assessment 

requirements of the course (e.g. modify the task/s but maintain the same standards), or 

¶ extend the due date for an out-of-class assessment task or delay an in-class assessment task, or 

¶ for a Year 11 ATAR, General or Foundation course, submit a notation of U (Unfinished) if 

providing more time to complete further assessment tasks. (Note: changing the U to a grade 

must be completed before the scheduled final date for the upload of student achievement data 

(other than Year 12) for the previous year. ¢Ƙƛǎ ŘŀǘŜ ƛǎ ǇǊƻǾƛŘŜŘ ƛƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ȅŜŀǊΩǎ Activities 

Schedule. Where a studentΩǎ U status is not amended by this date, the U will default to an  

E grade 

¶ when a U is uploaded with the final A-E grade allocations no interim numerical score is to be 

allocated for the U. The 100-0 final marks allocation is required only for A-E grades 

¶ a U notation cannot be submitted for a Year 12 ATAR, General or Foundation course 

¶ a U notation can be used for Year 11 and Year 12 VET industry specific and Preliminary courses. 

Where a student is frequently absent from school due to chronic or frequent illness, it may be 

necessary to involve the parent/guardian/carer and appropriate school support services. Through 

this process it may be agreed that the student: 

¶ attempts fewer courses in a year, or 

¶ completes some or all of the courses in which they are enrolled with support from the School of 

Special Educational Needs: Medical and Mental Health, with the support of their ǎŎƘƻƻƭΩǎ 

teachers, or 
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¶ transfers to the School of Isolated and Distance Education (if the student meets the enrolment 

requirements). 

Students who do not take advantage of the opportunity to complete the assessment program 

If a student has been provided with the opportunity to complete the assessment program, but does 

not use this opportunity for reasons that are not acceptable to the school (e.g. unsatisfactory reason 

for an absence on the date of an in-class assessment task, absence on the due date of an out-of-class 

assessment task or late submission of an assessment task without exceptional and justifiable 

circumstances), then the school applies the appropriate rules, procedures and penalties from its 

senior secondary assessment policy. 

¢ƘŜ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ Ƴǳǎǘ ƛŘŜƴǘƛŦȅ Ƙƻǿ ǎǘǳŘŜƴǘǎ ǿƘƻ Řƻ ƴƻǘ ŎƻƳǇƭŜǘŜ 

the assessment program (i.e. do not complete/submit one or more assessment tasks) will be treated 

when determining the school mark and grade for a pair of units (or unit, where a single Year 11 unit 

is studied) in an ATAR, General or Foundation course. In developing its policy, the school must 

decide on the: 

¶ process and criteria to be used when determining whether the reason for a student not 

completing the teaching program and/or assessment program is acceptable 

¶ rules, procedures and penalties to be applied when a student does not complete/submit one or 

more assessment tasks. 

Commonly accepted practice 

¶ The teacher or the head of learning area (HoLA) ŘŜǘŜǊƳƛƴŜǎ ƛŦ ǘƘŜ ǊŜŀǎƻƴ ŦƻǊ ŀ ǎǘǳŘŜƴǘΩǎ  

non-completion or non-submission of an assessment task is acceptable. 

¶ If the reason provided by the student for non-completion of an assessment task is acceptable to 

the school, schools typically modify the program using strategies such as: 

o removing the task from the assessment outline, where a professional judgement of the 

achievement of the student can be made based on the remaining tasks 

o providing an extension of time to complete and submit a task completed out of class 

o providing an alternative assessment task 

o for a Year 11 student, assigning a U notation and then converting this to a grade the 

following semester, if the student is returning to Year 12 the following year and will 

complete different tasks for a grade to be assigned. (Note: changing the U to a grade for 

ATAR, General or Foundation courses must be completed before the scheduled final date for 

the upload of student achievement data (other than Year 12) for the previous year. This date 

ƛǎ ǇǊƻǾƛŘŜŘ ƛƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ȅŜŀǊΩǎ Activities Schedule. Where a studentΩǎ U status is not 

amended by this date, the U will default to an E grade 

o when a U is uploaded with the final A-E grade allocations no interim numerical score is to be 

allocated for the U. The 100-0 final marks allocation is required only for A-E grades 

o a U notation cannot be submitted for a Year 12 ATAR, General or Foundation course 

o a U notation can be used for Year 11 and Year 12 VET industry specific and Preliminary 

courses. 

¶ If the assessment outline is modified for a particular student, the student is informed and 

provided with the amended assessment outline. 

¶ If the student provides no reason or a reason which is not acceptable to the school for  

non-completion or non-submission of an assessment task, schools typically: 
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o record a mark of zero for an in-class assessment task not undertaken on the set date or an 

out-of-class assessment task not submitted by the due date, or 

o use a scale of mark deductions based on the number of days late for an out-of-class 

assessment task not submitted by the due date, or 

o provide an extension of time for completion and submission with an appropriate penalty for 

an out-of-class assessment task not submitted by the due date, or 

o provide an alternative assessment task with an appropriate penalty. 

¶ If a student does not complete or submit an assessment task, and is at risk of receiving a grade 

lower than expected, the student and the parent/guardian/carer are to be advised. 

The following diagram summarises the procedure schools should use when dealing with situations 

involving non-completion or non-submission of the education and/or assessment program. 
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Figure 1.  Completion requirements for ATAR, General and Foundation courses 
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Grade descriptions 

Each grade (A, B, C, D and E) ƛǎ ōŀǎŜŘ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƻǾŜǊŀƭƭ ǇŜǊŦƻǊƳŀƴŎŜ ŦƻǊ ǘƘŜ ǇŀƛǊ ƻŦ ǳƴƛǘǎ (or 

unit, where a single Year 11 unit is studied) with reference to a set of predetermined standards. 

These standards are defined by the grade descriptions which are included in the syllabus. Grade 

descriptions: 

¶ relate directly to the syllabus content 

¶ describe the general characteristics of student achievement at each grade 

¶ express, in positive terms, what a student knows, understands and is able to do 

¶ clearly define the level of proficiency for each grade on a continuum of performance 

¶ provide a guide for teachers when developing teaching and assessment programs 

¶ provide improvement targets for students 

¶ provide a guide to parents, employers and post-school education and training providers of the 

relative achievement of students against defined achievement standards 

¶ are subject to continuing review by the Authority. 

Assigning grades 

To assign a grade at the completion of the pair of units (or unit, where a single Year 11 unit is 

studied), the teacher: 

¶ generates a ranked list of all students based on the weighted mark out of 100 ǳǎƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ 

assessment outline 

¶ identifies from the ranked list the points where a change of standard is evident 

¶ examines the work of the students either side of this point to assign a grade with reference to 

the grade descriptions. 

The results must be internally consistent (i.e. a student with a higher mark cannot have a lower 

grade and vice versa) and students with the same mark cannot be assigned different grades. 

The Authority does not accept inconsistent results (e.g. a mark of 65 and a C for one student and a 

mark of 63 and a B for another student) at the school or a small group moderation partner school. 

Pre-established or automatically generated cut-offs are not to be used. 

Assigning grades where a school has multiple classes in a course 

If more than one teacher in a school is delivering the same pair of units (or unit, where a single  

Year 11 unit is studied), the school is required to establish procedures to ensure that school marks 

and grades assigned are comparable across all classes. This internal comparability ensures that 

students are neither advantaged nor disadvantaged by the assessment procedures of different 

teachers within that school. 

Where a school is delivering a course in two or more defined contexts, the school marks and grades 

assigned for all students from all classes in all contexts need to be comparable, i.e. they all need to 

be on the same scale. 

The achievement of internal comparability is based on collaboration between teachers. When 

assigning grades for a pair of units (or unit, where a single Year 11 unit is studied) of a particular 

course, the school is required to rank all students in the pair of units, or unit, rather than just ranking 

students within individual classes. The ranked list is used with the grade descriptions and student 
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work when assigning grades. This requires the school marks for all students from all classes to be on 

the same scale. 

Commonly accepted practice 

To achieve a common scale across multiple classes in the same course at the same school, teachers 

typically make use of: 

¶ a common course outline 

¶ a common assessment outline (i.e. common assessment tasks with the same weightings) 

¶ a common marking key for each assessment task 

¶ marking strategies to ensure comparability; for example, 

o teacher marking a particular section of the same assessment task from all classes;  

o one teacher marking a complete assessment task from all classes;  

o one teacher marking a complete assessment task from another teacherΩs class;  

o double-marking the assessment task, or part of the task, for all students or for a selection of 

students, then discussing comparability, reviewing marks and making adjustments where 

required). 

Where the classes occur at different times, appropriate strategies need to be implemented by the 

teachers to ensure the security of the assessment tasks and the validity of the assessment marks 

and, hence, fairness for all students (e.g. collecting and retaining the assessment task and all student 

responses until all classes have completed the task, administering the task at the same time, such as 

before school or after school). 

Should the school choose to include in the assessment program some tasks that are not common to 

all classes, the marks distribution for the non-common tasks needs to be compared to the marks 

distribution for the common tasks and adjusted where necessary to ensure the school marks for all 

students from all classes are on the same scale. 

Assigning grades in a small group moderation partnership 

Where schools are in a small group partnership for an ATAR Year 12 course, all of the schools must: 

¶ form a combined ranked list which includes the school marks for all students from all partner 

schools 

¶ use the same points where a change of standard is evident. 

Marks should be comparable as the same assessment outline has been used by the partner schools 

and appropriate marking strategies should be in place. However, should the marks not be on the 

same scale they need to be adjusted by the partner schools before using the ranked list to establish 

the points where a change of standard is evident. Students must be informed of any changes to their 

school marks resulting from this adjustment. See sub-section 3.6.2 for further details about 

achieving comparability of school marks. 

Assigning grades where a school is delivering a course in two or more defined contexts 

Where a school is delivering Design (General), Materials Design and Technology (ATAR or General) or 

Music (ATAR) in two or more defined contexts in the same pair of units (or unit, where a single Year 

11 unit is studied), it must generate a combined ranked list which includes the school marks of all 

students in all classes in all contexts. The school marks for these students must be on a common 

scale (i.e. be comparable). To achieve this comparability, schools must: 
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¶ include common assessment tasks in the assessment outline for each defined context (the 

Authority recommends that tasks total at least 50 per cent of the school mark) 

¶ include a common section in the school examination/s for the course 

¶ undertake marking processes that will assist teachers of the different contexts to develop a 

common understanding of the course standards (e.g. the use of common marking keys,  

double-marking and/or cross-marking). 

Procedures to be implemented if assessment is affected by a catastrophic event 

If the assessment of individual students or groups of students is affected by a catastrophic event 

(e.g. if a pandemic causes a number of staff and/or students to be absent from school for an 

extended period) ǘƘŜ ǇǊƻŎŜŘǳǊŜǎ ŘŜǎŎǊƛōŜŘ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ Ƴǳǎǘ 

be applied. 

Commonly accepted practice 

¶ Based on the completed assessment tasks, the teacher or HoLA makes a professional judgement 

of the performance of the students affected by the event. 

¶ Where additional assessment tasks are required to enable the professional judgement to be 

made, the assessment outline is modified for the students affected by the event. 

¶ The school informs the students affected by the event, and their parents/guardians/carers, of 

the changes to how their achievement will be determined, including any additional assessment 

tasks. 

Proposed grade distribution review 

To maintain state-wide comparability of grading, all schools are required to submit to the Authority 

proposed grade distributions for Year 12 students in each pair of units for an ATAR, General or 

Foundation course. Schools are required to enter the proposed grade distributions directly into the 

Student Information Records System (SIRS) by the date specified in the Activities Schedule. 

Proposed grade distributions must be based on the weighted marks at the time of submission to the 

Authority. 

When determining proposed grade distributions, the school should: 

¶ consider advice on grade distributions received during any grading review and/or consensus 

moderation process conducted by the Authority 

¶ consider advice on marking standards received during the review of the EST conducted by the 

Authority for a General or Foundation Year 12 course 

¶ ensure that the total number of grades proposed is equal to the number of Year 12 students 

enrolled in the unit. 

After submission, the Authority officer responsible for the course considers the proposed grade 

distribution at each school based on historical data for the course at that school and information 

from any moderation activities conducted by the Authority during the year. The Authority officer 

either approves the proposed grade distribution or informs the school that it must act on the 

feedback provided to adjust the number of students assigned to one or more grades. 

¢ƘŜ !ǳǘƘƻǊƛǘȅΩǎ ŦŜŜŘōŀŎƪ ƛǎ available to schools through SIRS. The report, GRD021 Proposed Grade 

Distributions Feedback for Year 12 Courses, should be printed by schools and copies provided to the 
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relevant heads of learning area and/or teachers. Teachers must review the feedback, and make the 

adjustments identified by the Authority before the submission of the final grades for the pair of 

units, or unit. Should the school not agree with the adjustments identified by the Authority, the 

teacher must contact and discuss the matter with the AuthorityΩǎ Principal Consultant (PC) 

responsible for the course. 

Lƴ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ǿƘŜǊŜ ŀ ǎŎƘƻƻƭΩǎ ǇǊƻǇƻǎŜŘ ŘƛǎǘǊƛōǳǘƛƻƴ ƻŦ ƎǊŀŘŜǎ is deemed unacceptable, the 

Authority reserves the right to initiate a grading review. The school will be provided with ƻƴŜ ǿŜŜƪΩǎ 

notice of the review which will be conducted by the course PC and a Specialist Teacher (ST). The 

school will be required to award the grades determined through the grading review. 

Final grade distribution review 

Typically, the final grade distribution at each school will not be significantly different from the 

approved proposed grade distribution. Should considerable differences have occurred between the 

proposed grade distribution and the final grade distribution, the HoLA or teacher must contact the 

Authority officer responsible for the course the week before submission of the final grades and 

prior to issuing final grades on school reports. This typically occurs when a number of students 

achieve results close to the point where a change of standard is evident and their performance on 

the assessment task/s completed after the submission of the proposed grades is significantly 

different from their performance on the previously completed tasks resulting in an unanticipated 

change to their grade. 

Lƴ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ǿƘŜǊŜ ŀ ǎŎƘƻƻƭΩǎ Ŧƛƴŀƭ ŘƛǎǘǊƛōǳǘƛƻƴ ƻŦ ƎǊŀŘŜǎ ƛs deemed unacceptable, the Authority 

reserves the right to initiate a grading review. The school will be provided with ƻƴŜ ǿŜŜƪΩǎ ƴƻǘƛŎŜ of 

the grading review which will be conducted by the course PC and an ST. The school will be required 

to award the grades determined through the grading review. Students can appeal to the Authority 

against school grades determined through the grading review. 

Authority acceptance of grades 

¢ȅǇƛŎŀƭƭȅΣ ǘƘŜ !ǳǘƘƻǊƛǘȅ ŀŎŎŜǇǘǎ ǎǘǳŘŜƴǘǎΩ ƎǊŀŘŜǎ ƻƴ ǘƘŜ ǇǊƛƴŎƛǇŀƭΩǎ ŘŜŎƭŀǊŀǘƛƻƴ ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭ Ƙŀǎ 

met the assessment requirements for WACE courses. 

The Authority reserves the right not to accept ŀ ǎŎƘƻƻƭΩǎ ƎǊŀŘŜǎ for a pair of units (or unit, where a 

single Year 11 unit is studied) or to adjust the grades that are submitted, if there is evidence to 

justify this action. For example, when: 

¶ the assessment requirements in the syllabus have not been implemented 

¶ there are considerable and unexplained differences between the proposed grade distribution 

(which was accepted by the Authority) and the final grade distribution 

¶ there are considerable and unexplained differences between the proposed and/or final grade 

distribution and directions provided from a grading review conducted by the Authority as part of 

the school moderation program during the year 

¶ the direction provided through the !ǳǘƘƻǊƛǘȅΩǎ non-approval of grades process (see sub-section 

2.4.4) is not followed 

¶ there are inconsistencies in the results for a pair of units, or unit, within the school. 
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When informing students of grades achieved at the completion of a pair of units (or unit, where a 

single unit of a Year 11 course is being studied) the school must advise students and 

parents/guardians/carers that the grades are provisional and subject to approval by the Authority. 

2.4.4 Non-approval of grades process 

The Authority uses moderation activities to help ensure the comparability of school marks and 

grades between schools and compliance with WACE requirements. These activities can take the 

form of a syllabus delivery audit, consensus moderation, documentation reviews and grading 

reviews. The activities are designed to ensure that schools are meeting their obligations in assessing 

and reporting student achievement fairly and comparably against state-wide standards, in 

Foundation, General and ATAR courses. 

When significant non-compliance with WACE requirements is identified, a ΨNotice of IntentΩ will be 

issued to the Principal to advise that the non-approval of grades by the Authority is highly likely, and 

to provide advice as to the actions required to address this possibility.  

The process to be applied by the Authority will typically consist of the following phases. 

1. Grading review ς ¢ƘŜ !ǳǘƘƻǊƛǘȅΩǎ t/ ŎƻƴŘǳŎǘǎ ŀ ƎǊŀŘƛƴƎ ǊŜǾƛŜǿ όǾƛǎƛǘ ƻǊ Ƴŀƛƭ-in). If the review 

shows acceptable compliance, the process concludes. If significant non-compliance issues are 

identified, the Principal will be advised in writing of the issues and of the potential for the non-

approval of grades by the Authority, through a Notice of Intent ς Potential non-approval of 

grades. 

2. Follow-up grading review ς The AuǘƘƻǊƛǘȅΩǎ t/ ŀƴŘ ŀn ST visit the school three weeks after the 

original grading review to examine evidence provided by the school and review the level of 

compliance evident. If the review shows acceptable levels of compliance, the process concludes. 

If the review shows continuing non-compliance, the Authority will issue a Notice of Intent ς 

Potential non-approval of grades. The school will be required to take immediate action to 

address the issues identified. 

3. Proposed grade distribution review ς The AuthoritȅΩǎ t/ ǊŜǾƛŜǿǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻǇƻǎŜŘ ƎǊŀŘŜ 

distribution and determines the level of compliance. If the review shows acceptable levels of 

compliance, the process concludes. If the review results in the school making an adjustment to 

the proposed grade distribution, as a result of advice provided by the Authority, the process 

concludes. If the review shows an unacceptable proposed grade distribution, and the school 

ŘƻŜǎ ƴƻǘ ŀŎŎŜǇǘ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ ŀŘǾƛŎŜ, the school will be advised of a third grading review to be 

conducted by the !ǳǘƘƻǊƛǘȅΩǎ PC and the ST. The school will be required to take immediate 

action in regard to the grading distribution advice provided by the Authority at the conclusion of 

this third grading review. 

4. Final grading review ς The PC and the ST visit the school after notifying the school of the 

unacceptable proposed grade distribution. The date of the visit will be after the school has 

finalised the assessment program and completed the grade distribution process. The !ǳǘƘƻǊƛǘȅΩǎ 

PC and the ST examine evidence provided by the school and review the level of compliance 

evident. If accepted, the process concludes. If not accepted, the school will be issued a Notice of 

Intent ς Confirmation of non-approval of grades advising that their final grade distribution will 

not be approved by the Authority. The school will have an opportunity to amend their grade 

distribution prior to the submission of final grades. 
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5. Final grade distribution review ς The PC reviews the final grade distribution and, if accepted, 

the final grade distribution is approved. If the review shows a continued high degree of  

non-compliance, ǘƘŜ ǎŎƘƻƻƭΩǎ Ŧƛƴŀƭ ƎǊŀŘŜ ŘƛǎǘǊƛōǳǘƛƻƴ will not be approved. The school will be 

advised that it must use the approved grades determined by the Authority. Schools must advise 

students and parents/guardians/carers accordingly. 

2.4.5 Assessing students with special educational needs 

¢ƘŜ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ Ƴǳǎǘ clearly state how students with identified 

special educational needs will be assessed. 

The Authority recognises that teachers, because of their knowledge of individual students and their 

circumstances, can sensitively vary the assessment requirements to accommodate the needs of all 

students. This could involve adapting methods of providing information about assessment 

requirements to students or changing the way students present evidence of completion of 

assessment tasks. The type of support will vary according to the particular needs of the student and 

the nature of the task. 

Commonly accepted practice 

The following principles provide guidance to schools when making decisions about the nature and 

appropriateness of special considerations and special arrangements. 

¶ Students who have special education needs must be provided with opportunities to 

demonstrate their achievements within the assessment requirements in the syllabus. 

¶ Standards for student achievement must be applied in the same way as for all students enrolled 

in the pair of units (or unit, where a single Year 11 unit is studied). Students with special 

educational needs will be assessed on what they know and can do, and not on what they might 

do if they did not have their disability and/or specific learning disability. A student with special 

educational needs, who has a modified assessment program, must be assessed against the 

specific standards for the course. 

¶ If it is considered likely that a student with special educational needs may not be able to 

complete all of the content or assessment tasks for a ǳƴƛǘΣ ǘƘŜ ǎǘǳŘŜƴǘ ŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 

parents/guardians/carers will be advised of this, and its implications. 

¶ The school must implement special arrangements where a student with disability cannot 

complete an assessment task (written or practical) under the standard conditions. 

¶ ¢ƘŜ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ ŦƻǊ ƴƻƴ-completion/submission of assessment 

tasks must be followed where a student, because of the nature of their disability, is frequently 

absent from school (see sub-section 2.4.3). 

Preliminary courses are designed for students who have been identified as having a learning 

difficulty and/or an intellectual disability (see sub-sections 1.9 and 1.10). Assessment is based on 

completion rather than a specific standard (see sub-section 2.4.6). Where a student with special 

education needs is enrolled in an ATAR, General or Foundation course and is on a modified 

assessment program, the program must: 

¶ meet the assessment requirements of the syllabus 

¶ provide the student with the opportunities to demonstrate achievement of the knowledge, skills 

and understandings required by the syllabus 
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¶ ǇǊƻǾƛŘŜ ǘƘŜ ǘŜŀŎƘŜǊ ǿƛǘƘ ǎǳŦŦƛŎƛŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǘƻ ŜƴǎǳǊŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƳŀǊƪǎ ŀǊŜ ŎƻƳǇŀǊŀōƭŜ 

with the marks of all other students in the pair of units, or unit, at the school and will enable a 

grade to be assigned. 

When assessing students with a diagnosed disability, the school is required to consider the 

functional impact of the disability which may prevent the student completing an assessment task 

under standard arrangements. 

The school must ensure that students with special education needs studying ATAR, General or 

Foundation units complete assessment tasks under appropriate conditions. Conditions approved by 

the Authority for the ATAR course examinations can be used as a guide by schools. The !ǳǘƘƻǊƛǘȅΩǎ 

Guidelines for disability adjustment for timed assessments are available on the Authority website at 

http://senior -secondary.scsa.wa.edu.au/assessment/disability-adjustment-guidelines. 

2.4.6 Assessing Preliminary units 

Units in Preliminary courses do not contribute to meeting the WACE requirements. 

Units in tǊŜƭƛƳƛƴŀǊȅ ŎƻǳǊǎŜǎ ŀǊŜ ǊŜǇƻǊǘŜŘ ŀǎ ΨŎƻƳǇƭŜǘŜŘΩ ƻǊ Ψƴƻǘ ŎƻƳǇƭŜǘŜŘΩ όƛΦŜΦ ŀ ƎǊŀŘŜ ƛǎ ƴƻǘ 

assigned). Assessment is based on student completion of the unit rather than specified standards. 

At the end of the year, the school must provide the Authority with eitƘŜǊ ΨŎƻƳǇƭŜǘŜŘΩ ƻǊ Ψƴƻǘ 

ŎƻƳǇƭŜǘŜŘΩ ŦƻǊ ŜŀŎƘ ǎǘǳŘŜƴǘ ŜƴǊƻƭƭŜŘ ƛƴ ŀ tǊŜƭƛƳƛƴŀǊȅ ǳƴƛǘΦ ¢Ƙƛǎ ƴƻǘŀǘƛƻƴ ŘŜǎŎǊƛōŜǎ ǘƘŜ ƻǾŜǊŀƭƭ 

performance of the student for the unit, as judged by the teacher with reference to predetermined 

requirements, including: 

¶ completion of the education and assessment program for the unit (unless the school accepts 

that there are exceptional and justifiable circumstances) 

¶ evidence of progress in demonstrating the unit outcomes, including sufficient attendance and 

engagement, either independently or with support. 

To determine completion in a Preliminary unit, teachers must: 

¶ use an assessment outline that meets the syllabus requirements 

¶ use a set of assessment tasks (with suitable adjustments to meet the needs of individual 

students) that represent a comprehensive sampling of the syllabus content 

¶ use a checklist for each task (with suitable adjustments to meet the needs of individual students) 

which provides evidence that the task has been engaged with by the student. 

Checklists are developed by the teacher for each task. In developing checklists teachers must 

remember the following: 

¶ checklists are designed to help track student progress 

¶ checklists directly relate to unit outcomes 

¶ checklists include planning for how evidence will be collected to verify teacher judgements 

about task completion 

¶ checklists will help support school moderation programs and teacher judgements about task and 

unit completion. 

http://senior-secondary.scsa.wa.edu.au/assessment/disability-adjustment-guidelines
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The !ǳǘƘƻǊƛǘȅΩǎ school moderation program may include documentation reviews, school visits 

and/or validation of completion consensus meetings for Preliminary units. These school moderation 

programs ǊŜǉǳƛǊŜ ǘƘŜ ǎŎƘƻƻƭ ǘƻ ǇǊƻǾƛŘŜ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ŀǎǎŜǎǎƳŜƴǘ ŘƻŎǳƳŜƴǘǎ (see sub-section 3.4). 

¢ƘŜ ǎŎƘƻƻƭΩǎ senior secondary assessment policy must identify how students who do not complete 

the assessment program will be treated when determining unit completion. 

2.5 Reporting of student achievement 

Student achievement in the form of marks and grades is reported to the student, their 

parents/guardians/carers and to the Authority. 

¢ƘŜ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ Ƴǳǎǘ: 

¶ describe the practices that will be used to report student achievement to 

parents/guardians/carers 

¶ specify the ways in which student achievement is reported to the Authority. 

Commonly accepted practice 

¶ The school bases its practices for reporting to parents on the reporting policy requirements of 

the school sector/system in which it operates. 

¶ The school reports the school mark and grade for each pair of Year 11 and each pair of Year 12 

units completed (i.e. one mark and one grade) or for each Year 11 unit completed (i.e. a mark 

and grade for Unit 1 and a mark and grade for Unit 2). This is typically ǇǊƻǾƛŘŜŘ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ 

Semester 2 report ŀƴŘκƻǊ ƛƴ ŀ ǎŎƘƻƻƭπŘŜǾŜƭƻǇŜŘ ǎǘŀǘŜƳŜƴǘ ƻŦ ǊŜǎǳƭǘǎΦ 

¶ The school ensures that all students are aware that: 

o the grades reported by the school are not finalised until approved by the Authority 

o the school marks for ATAR Year 12 pairs of units are statistically adjusted (moderated) by the 

Authority. These adjustments reflect the ATAR course examination performance of students 

in a school that has Year 12 ATAR school marks on a scale significantly different from the 

scale of the ATAR course examination marks of those students (see sub-section 3.5). 

2.6 Use of non-original material for assessment purposes 

²ƘŜƴ ƳŀǊƪƛƴƎ ŀƴ ŀǎǎŜǎǎƳŜƴǘ ǘŀǎƪΣ ǘƘŜ ǎŎƘƻƻƭ Ƴǳǎǘ ōŜ ŎƻƴŦƛŘŜƴǘ ǘƘŀǘ ǘƘŜ ǿƻǊƪ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƻǿƴΦ 

A student is not permitted to submit for marking, as original, any work which is: 

¶ prepared or substantively contributed to by another person (e.g. student, teacher, tutor, expert) 

¶ copied or downloaded from the internet without acknowledging the source 

¶ paraphrased or summarises the work of others. 

Any ideas or images of others which are used in the work submitted for an assessment task or a 

practical examination for an ATAR course examination must be attributed (i.e. the original creator 

acknowledged). An idea, image or work of art can be appropriated (i.e. ŀƴƻǘƘŜǊ ŎǊŜŀǘƻǊΩǎ ƛŘŜŀǎ ƻǊ 

images can be borrowed and used or re-worked in the creation of a new work, so that the original 

idea or image is re-contextualised and presented in a new way that gives it new meaning, re-worked 

or borrowed). 
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For the ATAR practical examinations the name of the work, text and artist/creator/author must be 

included in the appropriate acknowledgement form (for Visual Arts, Design and Drama) and in the 

ŎŀƴŘƛŘŀǘŜΩǎ ǎǘŀǘŜƳŜƴǘ (for Dance, Drama, Materials Design and Technology, Media Production and 

Analysis, Music (Composition) and Visual Arts) available on the relevant course page of the Authority 

website at http://senior -secondary.scsa.wa.edu.au/syllabus-and-support-materials. 

¢ƘŜ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ Ƴǳǎǘ ƻǳǘƭƛƴŜ Ƙƻǿ ƛǘ ǿƛƭƭ ŘŜŀl with issues such as: 

¶ cheating on assessment tasks conducted under test or examination conditions by copying the 

work of another student or contravening other school rules 

¶ plagiarism in forms, such as 

o submitting the work that another person has completed as oneΩs own work 

o downloading artwork, graphics or other material from the internet and presenting it as oneΩs 

own without acknowledgement 

o submitting work to which another person, such as a parent, teacher or expert, has 

contributed substantially 

¶ collusion on assessment tasks completed (or partly completed) out of class 

¶ how assessment tasks completed (or partly completed) out of class will be assessed 

¶ how individual performance on group tasks will be authenticated. 

In developing a senior secondary assessment policy, the school must decide on the: 

¶ procedures for considering evidence of inappropriate behaviour (such as cheating, plagiarism or 

collusion) on an assessment task 

¶ steps to be used to ensure procedural fairness when considering evidence of such inappropriate 

behaviour 

¶ procedures to be used to inform the student and their parent/guardian/carer of suspected 

inappropriate behaviour on an assessment task, the decision made, and the penalty imposed 

¶ penalties for students who cheat, collude, plagiarise or allow their work to be copied. 

Commonly accepted practice 

¶ Rules are based on those used by the Authority in the ATAR course examinations (see 

sub-section 6.5). 

¶ If a student is believed to have engaged in inappropriate behaviour (such as cheating, plagiarism 

or collusion) the school informs the student and their parent/guardian/carer. 

¶ The teacher or HoLA investigates whether this behaviour has occurred and if it constitutes 

cheating, plagiarism or collusion. The student is provided with the right of reply during this 

investigation. 

¶ Where it is established beyond reasonable doubt that behaviour constituting cheating, collusion 

or plagiarism has occurred, the school informs the student and the parent/guardian/carer of the 

result of the investigation and the penalty. 

¶ The penalty imposed is typically a mark of zero for the task (or the part/s of the task in which the 

behaviour occurred). 

2.6.1 Authentication of out-of-class assessment tasks 

Teachers must ensure, to the best of their ability, that an out-of-class assessment is completed by 

the student. The school must use suitable strategies to authenticate that the student has completed 

an out-of-class assessment task without unfair assistance. 

http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials
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Commonly accepted practice 

To authenticate student achievement in an out-of-class assessment task, schools typically use a 

combination of strategies such as: 

¶ teacher monitoring of student progress (e.g. checking a student log book documenting the 

stages in the development process) 

¶ administration of the task in class with open access to reference notes 

¶ validation of student achievement by an in-class assessment task under test conditions after the 

submission of an out-of-class task 

¶ completion of the task partially at home and partially at school 

¶ ǊŜǉǳƛǊƛƴƎ ŀ ǎƛƎƴŜŘ ǎǘǳŘŜƴǘ ŘŜŎƭŀǊŀǘƛƻƴ ǎǘŀǘƛƴƎ ǘƘŀǘ ŀƭƭ ǳƴŀŎƪƴƻǿƭŜŘƎŜŘ ǿƻǊƪ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƻǿƴ 

¶ on task submission, requiring students to complete questions on the research process 

undertaken (this need not contribute to the mark on a task ς its purpose is to authenticate that 

the student carried out the research required for the task) 

¶ checking originality using plagiarism checking software. 

2.6.2 Assessing individual performance on group tasks 

The assessment of individual performance in a group task is acceptable when the purpose of the 

ŀǎǎŜǎǎƳŜƴǘ ǘŀǎƪ ƛǎ ǘƻ ŀǎǎŜǎǎ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ ƪƴƻǿƭŜŘƎŜΣ ǳƴŘŜǊǎǘŀƴŘƛƴƎǎ and skills while in the group 

situation (rather than to assess the studentΩs capacity to work in a group). In such tasks, all students 

within the group should have the same opportunities to demonstrate the knowledge, 

understandings and skills that the task aims to assess. The school must decide on the strategies to be 

used to ensure the marking of the group assessment task takes account of different achievement of 

individuals within a group. 

Commonly accepted practice 

To monitor individual performance on a group task, schools typically use strategies such as: 

¶ teacher monitoring of group and individual progress 

¶ use of a teacher-monitored log book to document the stages in the development of the task 

¶ peer evaluation. 

2.7 Assessing students who transfer 

There are various circumstances in which students can transfer. These include: 

¶ transferring between courses and/or units after commencing 

¶ transferring between courses and/or units after the completion of Unit 1 (or Semester 1) in 

Year 11 

¶ transferring between courses and/or units when students move between schools. 

The information below provides advice to support schools when: 

¶ determining whether to permit a student to transfer 

¶ modifying an assessment outline for a student who is transferring 

¶ considering the prior learning and assessment of a student who is transferring. 
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2.7.1 Assessing students transferring between courses and/or units 

The Activities Schedule includes dates after which a transfer between courses and/or units makes 

completion of the education program and assessment program unlikely in Year 11. The Activities 

Schedule also includes the final date for transfer after which students cannot transfer between  

Year 12 pairs of units or commence Year 12, e.g. students arriving from another state or country or 

returning from an exchange. 

The school determines the conditions under which the transfer of students occurs and the 

requirements the transferring student needs to fulfil. Each school is required to make this 

information available to teachers, students and parents/guardians/carers in its senior secondary 

assessment policy. 

Students transferring early in the program 

Where a student transfers early in the program, the student is withdrawn from the original pair of 

units (or unit, where a single Year 11 unit is studied), and no grade is assigned. The student is then 

enrolled in the pair of units, or unit, into which they are transferring. When this occurs, the school 

can: 

¶ provide the student with extra work to cover the content of the education program that they 

have missed, and 

¶ have the student complete any missed assessment tasks, or 

¶ have the student complete similar tasks (where marked tasks have been returned to other 

students), or 

¶ remove the missed task/s from the assessment outline for this student and adjust the weightings 

of other tasks of the same assessment type accordingly, to ensure that the assessment 

requirements of the syllabus are met. 

In some situations, marks for an assessment task completed in the original pair of units (or unit, 

where a single Year 11 unit is studied) Ƴŀȅ ōŜ ƛƴŎƭǳŘŜŘ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀǎǎŜǎǎƳŜƴǘ ǇǊƻƎǊŀƳ ŦƻǊ ǘƘŜ 

pair of units (or unit, where a single Year 11 unit is studied) into which the student is transferring. 

IƻǿŜǾŜǊΣ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƳŀǊƪǎ ǿƛƭƭ ǘȅǇƛŎŀƭƭȅ ƴŜŜŘ ǘƻ ōŜ ŀŘƧǳǎǘŜŘ ǘƻ ōŜ ƻƴ ǘƘŜ ǎŀƳŜ ǎŎŀƭŜ ŀǎ ǘƘŜ ƳŀǊƪǎ 

of the other students in the pair of units (or unit, where a single Year 11 unit is studied). 

The assessment program developed for a transferring student must meet the syllabus requirements 

for the course. For example, a student transferring from ATAR English to General English may have 

completed an extended response. In this case, the school could choose to: 

¶ use the mark for the extended response completed in ATAR English as a replacement for the 

General English extended response (after any required adjustment to ensure it is on the same 

scale as the marks for the General students), or 

¶ have the student complete the extended response from General English with the rest of the 

class (if the General students are yet to complete the extended response task/s for the pair of 

units, or units), or 

¶ have the student complete an alternative extended response (if the General students have 

already completed the extended response task/s for the pair of units, or unit). 

Where the transferring student has an assessment program that differs from other students, the 

school is required to provide that student with an individual assessment outline which shows how a 

school mark for the pair of units (or unit, where a single Year 11 unit is studied) will be determined. 
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Year 11 students transferring late in the program 

The later a student transfers from one pair of units (or unit, where a single Year 11 unit is studied) to 

another, the less likely the student will be able to complete the education and assessment programs 

without significant extra work outside class and the completion of additional assessment tasks. 

After the dates recommended by the Authority in the Activities Schedule, schools are advised not to 

permit students to transfer unless: 

¶ there are exceptional circumstances, and 

¶ the proposed transfer will support the educational needs of the student. 

When processing requests from students for late transfer, the school should determine: 

¶ if there are exceptional circumstances that require a late transfer 

¶ how the student will complete the education program (e.g. during private study periods, during 

school holidays)* 

¶ how the student will complete the assessment program (or how the assessment program will be 

modified for this student, but still meet the syllabus requirements and allow the student to be 

ranked with the other students enrolled in the unit)*  

¶ the demands that the transfer will place on the teacher of the class into which the student is 

transferring. 

*Completion may not be viable due to a lack of time. 

The school is required to provide the transferring student with a modified assessment outline which 

ǎƘƻǿǎ Ƙƻǿ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎŎƘƻƻƭ ƳŀǊƪ ŦƻǊ ǘƘŜ pair of units, or unit, will be determined. 

If a modified assessment program is developed, it must meet the assessment requirements of the 

syllabus and provide: 

¶ the student with the opportunity to demonstrate achievement of the knowledge, skills and 

understandings required by the syllabus 

¶ the ǘŜŀŎƘŜǊ ǿƛǘƘ ǎǳŦŦƛŎƛŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǘƻ ŜƴǎǳǊŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƳŀǊƪǎ ŀǊŜ ƻƴ ǘƘŜ ǎŀƳŜ ǎŎŀƭŜ ǿƛǘƘ 

the marks of all other students in the pair of units, or unit, at the school and enable a grade to 

be assigned. 

Students transferring after the completion of one Year 11 unit 

In Year 11, students may transfer to another course after the completion of one unit (typically 

Unit 1). 

Schools are required to report a mark and a grade for the completed Year 11 unit. 

Note: a transfer may require the student to be un-enrolled from a year-long course (E-code) and 

re-enrolled in Unit 1 of that course and another unit (typically Unit 2) in the new course into which 

they are transferring. 

Students enrolled in Year 12 courses transferring late in the program 

Students enrolled in a Year 12 course are unable to transfer into another course after the final date 

for transfer provided in the Activities Schedule. 
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2.7.2 Assessing students transferring between schools 

When a student transfers, during a semester, from a course or unit at one school into the same 

course or unit at another school, the school to which they transfer must establish what course 

content has been completed and the assessment tasks that have been marked at the previous 

school. This information is used to determine what additional content and assessment tasks the 

student needs to complete. Sufficient evidence of student achievement needs to be collected from 

ōƻǘƘ ǎŎƘƻƻƭǎ ǘƻ ŜƴŀōƭŜ ǘƘŜ ǘŜŀŎƘŜǊ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ǘǊŀƴǎŦŜǊǊƛƴƎ ǎǘǳŘŜƴǘΩǎ mark and grade in the 

pair of units (or unit, where a single Year 11 unit is studied). 

When a student has not completed one or more assessment tasks in a pair of units (or unit, where a 

single Year 11 unit is studied) due to transferring from another school, the school must determine 

whether: 

¶ the student completes the full assessment program (including missed assessment tasks), or 

¶ the school develops a modified assessment program for the student (which may not require the 

student to complete all the assessment tasks that have been missed, but may include alternative 

tasks). 

The modified assessment program must meet the assessment requirements of the syllabus and 

provide: 

¶ the student with the opportunity to demonstrate achievement of the knowledge, skills and 

understandings required by the syllabus 

¶ the ǘŜŀŎƘŜǊ ǿƛǘƘ ǎǳŦŦƛŎƛŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǘƻ ŜƴǎǳǊŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƳŀǊƪǎ ŀǊŜ ŎƻƳǇŀǊŀōƭŜ ǿƛǘƘ ǘƘŜ 

marks of all other students in the unit at the school and will enable a grade to be assigned. 

Where the transferring student has an assessment program that differs from other students, the 

school is required to provide that student with an individual assessment outline which shows how a 

school mark for the pair of units (or unit, where a single Year 11 unit is studied) will be determined. 

Commonly accepted practice 

¶ Students considered to be at risk of not achieving a WACE or not meeting training provider 

selection criteria or not meeting university entrance requirements (as appropriate), are 

counselled to consider changing courses early in the year. 

¶ The school uses the dates recommended by the Authority in the Activities Schedule as the 

deadlines after which transfers between courses or units are not permitted. 

¶ When students transfer, the teacher or HoLA determines the use of marks from assessment 

tasks completed in the previous unit or pair of units and the additional assessment tasks, if any, 

to be administered. The assessment outline is then modified for the student. 

¶ The school informs the student and the parent/guardian/carer of any additional assessment 

tasks that must be completed as a result of transferring and the risks involved. 

Process for determining a grade in the absence of sufficient information 

¢ƘŜ ǎŎƘƻƻƭΩǎ ǎŜƴƛƻǊ ǎŜŎƻƴŘŀǊȅ ŀǎǎŜǎǎƳŜƴǘ ǇƻƭƛŎȅ Ƴǳǎǘ ƻǳǘƭƛƴŜ Ƙƻǿ ǎǘǳŘŜƴǘǎ ǿƛƭƭ ōŜ ŀǎǎŜǎǎŜd if they 

transfer to the school during the year with the previous school unable to assign a grade for the unit, 

as there is insufficient information at that point in time for a judgement to be made. In developing a 

policy, the school must decide on the processes used to determine the: 

¶ use of the marks provided by the previous school for any pair of units, or unit, for which a grade 

was not assigned 
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¶ assessment tasks, if any, to be completed to provide the opportunity for the student to be 

assigned a grade for the pair of units, or unit. 

Commonly accepted practice 

¶ The teacher or HoLA determines the use of marks from assessment tasks completed at the 

previous school and the additional assessment tasks, if any, to be administered. The assessment 

outline is then modified for the student. 

¶ The school provides the modified assessment outline to the student and informs the student 

and the parent/guardian/carer of any additional assessment tasks that must be completed as a 

result of transferring between schools. 

When a student transfers, during a semester, from one pair of units, or unit, if studying a single unit 

in Year 11, at one school into the same pair of units, or a unit, at another school, the school to which 

they transfer must establish what course content has been completed and the assessment tasks that 

have been marked at the previous school. This information is used to determine what additional 

content and assessment tasks the student needs to complete. Sufficient assessment information 

needs to be collected from both schools to enable the teacher to determine the transferring 

ǎǘǳŘŜƴǘΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ ǘƘŜ ǇŀƛǊ ƻŦ ǳƴƛǘǎ, or unit, and assign a grade. 

When a student has not completed one or more assessment tasks in a pair of units (or unit, where a 

single Year 11 unit is studied) due to transferring from another school, the school must determine 

whether the student completes: 

¶ the full assessment program (including missed assessment tasks), or 

¶ a modified assessment program (which may not require the student to complete all the 

assessment tasks that have been missed, but may include alternative tasks). 

If a modified assessment program is developed, it must meet the assessment requirements of the 

syllabus and provide the: 

¶ student with the opportunity to demonstrate achievement of the knowledge, skills and 

understandings required by the syllabus 

¶ ǘŜŀŎƘŜǊ ǿƛǘƘ ǎǳŦŦƛŎƛŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǘƻ ŜƴǎǳǊŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƳŀǊƪǎ ŀǊŜ ŎƻƳǇŀǊŀōƭŜ ǿƛǘh the 

marks of all other students in the pair of units, or unit, at the school and will enable a grade to 

be assigned. 

Where the transferring student has an assessment program that differs from other students, the 

school is required to provide that student with an individual assessment outline which shows how a 

school mark for the pair of units, or unit, will be determined. 

Note: where the student transferring schools is studying Preliminary units, a professional judgement 

is made by the teacher to ŘŜǘŜǊƳƛƴŜ ǿƘŜǘƘŜǊ ǘƘŜ ǎǘǳŘŜƴǘ ǎƘƻǳƭŘ ōŜ ŀǎǎƛƎƴŜŘ ΨŎƻƳǇƭŜǘŜŘΩ ŦƻǊ ǘƘŜ 

unit. 

2.8 Managing assessment information 

Schools are responsible for: 

¶ providing the Authority with access to assessment records and marked student assessments 
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¶ informing students of the requirements and possible implications related to the provision and 

non-provision of marked assessments where required by the Authority. 

2.8.1 Authority access to assessment documentation and marked assessment 

tasks 

The Authority requires schools to provide access to ǘŜŀŎƘŜǊǎΩ ŀǎǎŜǎǎƳŜƴǘ ŘƻŎǳƳŜƴǘǎ ŀƴŘ ǎǘǳŘŜƴǘǎΩ 

marked assessment tasks for: 

¶ a syllabus delivery audit (where required in the course in that year) 

¶ use in the consensus moderation process (where required in the course in that year) 

¶ use in a documentation review or a grading review (should the school be selected in that year) 

¶ evidence, in the event of a student appeal against their school assessment. 

For courses with a practical component, in addition to written tasks, ǎǘǳŘŜƴǘǎΩ ǿƻǊƪ ǘȅǇƛŎŀƭƭȅ Ŏƻƴǎƛǎǘǎ 

of recordings of their performances (e.g. recordings of oral presentations for Languages, videos of 

performances for Music and Dance), portfolios for Design and Materials Design and Technology, 

digital productions for Media Production and Analysis and videos of performance in Physical 

Education Studies. 

Teachers must have ŀŎŎŜǎǎ ǘƻ ǎǘǳŘŜƴǘǎΩ ƳŀǊƪŜŘ ŀǎǎŜǎǎƳŜƴǘ ǘŀǎƪǎ ŀǘ ǘƘŜ ŎƻƳǇƭŜǘƛƻƴ ƻŦ ŀ ǇŀƛǊ ƻŦ ǳƴƛǘǎ 

(or unit, where a single Year 11 unit is studied) for comparison with the grade descriptions and 

annotated student work samples when assigning grades. 

For ATAR Year 12 courses with a portfolio requirement for the ATAR examination, students may 

include assessment tasks in the portfolio. For Visual Arts, records of the thinking and working 

processes that led to the development of the artwork must be retained by the school to enable 

substantiation of the authenticity of the work. These records must be made available to the 

Authority if required. 

Note: work included in an external assessment portfolio must not have any school or identifying 

marks on it, nor include teacher comments. 

The Authority must have ŀŎŎŜǎǎ ǘƻ ǘƘŜ ŀǎǎŜǎǎƳŜƴǘ ŘƻŎǳƳŜƴǘǎ ƘŜƭŘ ōȅ ǘŜŀŎƘŜǊǎ ŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ 

marked assessment tasks, both written and practical, until the ǎŎƘƻƻƭΩǎ ƎǊŀŘŜǎ ŀǊŜ ŀǇǇǊƻǾŜŘ ōȅ ǘƘŜ 

Authority at the conclusion of student appeals (until the end of November for Year 12 students or 

the end of December for Year 11 students). 

2.8.2 School assessment policy and access to student assessments 

¢ƘŜ ǎŎƘƻƻƭΩǎ ǎŜnior secondary assessment policy must set out procedures for ensuring the 

confidentiality of student assessments, for the retention and disposal of student work (written, 

digital or recorded), and for permitting appropriate access to assessment information. 

In developing a senior secondary assessment policy the school must consider: 

¶ ǇǊƻǾƛǎƛƻƴ ƻŦ ŀŎŎŜǎǎ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǘŀƛƴŜŘ ǿƻǊƪ ŦƻǊ ǊŜǾƛǎƛƻƴ ǇǳǊǇƻǎŜǎ 

¶ the purposes for which the school can use the student work 

¶ the period for which the work will be retained by the school 

¶ the method of disposal of the work. 
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In accordance with the State Records Act 2000, public schools must retain all assessment records of 

ŀ ǎǘǳŘŜƴǘΣ ƛƴŎƭǳŘƛƴƎ ǘŜŀŎƘŜǊǎΩ ƳŀǊƪǎ ōƻƻƪǎΣ ǳƴǘƛƭ ǘƘŜ ȅŜŀǊ ƛƴ ǿƘƛŎƘ ǘƘŜ ǎǘǳŘŜƴǘ ǘǳǊƴǎ нр ȅŜŀǊǎ ƻŦ ŀƎŜΦ 

Information about this Act is available at 

https://www.legislation.wa.gov.au/legislation/statutes.nsf/main_mrtitle_924_homepage.html. 

The Records Retention Schedule for Non-Government Schools is available for purchase and download 

through the Australian Society of Archivists. 

Commonly accepted practice 

Retention of student written work 

Option 1 ς The school establishes an assessment file for each student which: 

¶ contains all marked written assessment tasks, and can be accessed by the student for revision 

purposes 

¶ is retained by the school until the results are accepted by the Authority 

¶ is returned to the student within a specified period after the results are accepted by the 

Authority or is securely disposed of by the school. 

Option 2 ς The school does not physicallȅ ǊŜǘŀƛƴ ǎǘǳŘŜƴǘǎΩ ǿǊƛǘǘŜƴ ǿƻǊƪ, which means that: 

¶ students are responsible for retaining all of their marked written assessment tasks 

¶ the ǎŎƘƻƻƭΩǎ senior secondary assessment policy advises students that the Authority may request 

access to student assessed work during the school year 

¶ non-provision of assessed work by a student for the purpose of Authority grade validation or 

moderation processes may impact on the Authority approvaƭ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ Ŧƛƴŀƭ ƎǊŀŘŜǎΦ 

Retention of student recorded A/V work 

¶ The school is responsible for recording and retaining all non-written formal assessment tasks (for 

example, audio recordings of oral performances for Language courses, video recordings of 

performances for Arts courses, such as Dance and Drama, and Physical Education Studies). 

2.9 Assessment reviews and appeals 

The school is required to provide Year 12 students with their final school mark and grade submitted 

to the Authority, and with the opportunity to query their school assessment and resolve any issues 

which may arise. 

Assessment reviews and appeals are intended to determine whether: 

¶ the schooƭΩǎ ŀǎǎŜǎǎƳŜƴǘ ƻǳǘƭƛƴŜ conforms with the syllabus requirements 

¶ ǘƘŜ ǎŎƘƻƻƭΩǎ senior secondary assessment policy conforms with the Authority guidelines 

¶ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀǎǎŜǎǎƳŜƴǘ practices conform with its own assessment policy 

¶ there are any procedural or computational errors in the determination of the school mark 

and/or grade. 

School assessment review 

The school must, in its senior secondary assessment policy, inform students of its assessment review 

procedures. 

When a school receives a written request from a student (or a parent/guardian/carer acting on 

behalf of the student) to review their school assessment, the school must follow the procedures 

outlined in its senior secondary assessment policy. 

https://www.legislation.wa.gov.au/legislation/statutes.nsf/main_mrtitle_924_homepage.html
http://www.archivists.org.au/products/digital-downloads-download-at-checkout/records-retention-schedule-for-non-government-schools
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Student appeals to the Authority 

WƘŜǊŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀǎǎŜǎǎƳŜƴǘ ǊŜǾƛŜǿ ŘƻŜǎ ƴƻǘ ǊŜǎƻƭǾŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƻƴŎŜǊƴǎ regarding their 

assessment, the student may appeal to the Authority. Student appeals are not considered by the 

Authority until an assessment review has been completed by the school. 

!ƴ ŀǇǇŜŀƭ ŀƎŀƛƴǎǘ ŀ ǎǘǳŘŜƴǘΩǎ ǎŎƘƻƻƭ ŀǎǎŜǎǎƳŜƴǘ Ƴǳǎǘ ōŜ ƭƻŘƎŜŘ ŀǘ ǘƘŜ !ǳǘƘƻǊƛǘȅ ōȅ ǘƘŜ ǎǘǳŘŜƴǘ, or 

their parent/guardian/carer, ǿƛǘƘ ǘƘŜ ǊŜǉǳƛǊŜŘ ŦŜŜ ŀƴŘ ǘƘŜ ǎŎƘƻƻƭΩǎ ǿǊƛǘǘŜƴ ŀǎǎŜǎǎƳŜƴǘ ǊŜǾƛŜǿ ōȅ 

the closing date specified in the Activities Schedule. 

The student appeal form is available from the Applications and Order Forms section of the Authority 

website at http://www.scsa.wa.edu.au/forms/forms. 

When a student appeals to the Authority against their school assessment for one or more courses, 

the school is required to provide the !ǳǘƘƻǊƛǘȅΩǎ Student Appeal Against School Assessment 

Committee with: 

¶ the schoolΩs senior secondary assessment policy 

¶ the schoolΩs assessment outline 

¶ the assessment records for all students in the school who are enrolled in the pair of units 

ŎƻƴŎŜǊƴŜŘΣ ǿƛǘƘ ǘƘŜ ŀǇǇŜƭƭŀƴǘΩǎ ǊŜǎǳƭǘǎ ƛƴŘƛŎŀǘŜŘ 

¶ any other relevant information required by the appeals committee. 

The appeal process 

The Authority follows these steps during the student appeal process. 

1. Authority officers investigate the student appeal. The investigating officers are responsible for 

ŜƴǎǳǊƛƴƎ ƛƴŘŜǇŜƴŘŜƴǘ ŎƻƴǎƛŘŜǊŀǘƛƻƴ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀǎǎŜǎǎƳŜƴǘ ŀƴŘ ƳƻŘŜǊŀǘƛƻƴ documentation 

and processes and the implementation of procedural fairness. The investigation involves the 

gathering of further evidence relevant to the appeal from the student (or a 

parent/guardian/carer acting on behalf of the student) and the school. This typically involves 

meeting with both parties, conducting interviews and providing opportunity for each party to 

comment on the perspectives and issues raised by the other. 

2. The investigating officers document the interviews and prepare a report of the investigation 

process, referring to and attaching any further evidence gathered. 

3. ¢ƘŜ !ǳǘƘƻǊƛǘȅΩǎ Student Appeal Against School Assessment Committee meets to consider the 

student appeal and the report on the investigation process. The committee comprises two 

parent representatives and three school principals, representing each school system and sector. 

The Authority appoints an independent person to chair the committee. The investigating officers 

may be invited to attend the appeals committee meeting to provide information and 

clarification, as required. 

4. The Chair of the committee prepares a record of the decision and justification. 

5. The Assistant Executive Director ς Examinations, Certification and Testing ensures that the appeal 

process has been conducted fairly and informs each of the parties involved in the appeal of the 

outcome of the application. 

Note: if a student appeal is upheld, and it requires a change to student marks and/or grades, the 

ǎŎƘƻƻƭ ƛǎ ǊŜǉǳƛǊŜŘ ǘƻ ŀƳŜƴŘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǳƭǘǎ όŀƴŘΣ ǿƘŜǊŜ ǊŜǉǳƛǊŜŘΣ ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ the other 

students in the class/es) in accoǊŘŀƴŎŜ ǿƛǘƘ ǘƘŜ ŀǇǇŜŀƭǎ ŎƻƳƳƛǘǘŜŜΩǎ ŘŜŎƛǎƛƻƴ. 

http://www.scsa.wa.edu.au/forms/forms
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SECTION 3:  MODERATION OF SCHOOL-BASED ASSESSMENTS 

FOR WACE COURSES 

Moderation activities are used by the School Curriculum and Standards Authority to help ensure the 

comparability of school marks and grades between schools. Comparability occurs when the same 

result in the same pair of units has the same value across the cohort of students enrolled in the 

Western Australian courses. This helps to ensure fairness of marking and grading for students. It also 

maintains the credibility of school marks and grades. 

Establishing comparability for school marks and grades across schools requires the Authority to: 

¶ provide syllabus documents that clearly indicate the knowledge, skills and understandings that 

should be taught state-wide 

¶ develop assessment requirements that schools must follow in terms of assessment types and 

weightings 

¶ ensure teachers have a common understanding of the standards to be applied when assigning 

grades 

¶ statistically adjust school marks for ATAR Year 12 pairs of units based on the performance of 

students in the ATAR course examinations. 

For the purpose of comparability, a school must: 

¶ base its teaching and learning program on the content from the current syllabus 

¶ base its assessment program on the assessment requirements of the current syllabus 

¶ ƛƳǇƭŜƳŜƴǘ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ ƎǊŀŘƛƴƎ ǇǊƻŎŜŘǳǊŜǎ 

¶ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ moderation activities (i.e. syllabus delivery audit, ESTs, consensus 

moderation, documentation reviews and grading reviews) 

¶ where the projected number of ATAR examination candidates in a course is fewer than six, 

become involved in a small group moderation partnership. 

3.1 The syllabus 

The syllabus for each course is available on the relevant course page on the Authority website at 

http://senior -secondary.scsa.wa.edu.au/syllabus-and-support-materials. 

3.2 Assessment support for teachers 

The Authority provides the criteria for assigning a grade for each pair of units for each ATAR, General 

or Foundation course. Annotated student work samples are also provided to illustrate the standard 

of student work at each grade. 

The Authority provides a range of materials to assist teachers in developing their teaching and 

assessment programs. The course pages on the Authority website at  

http://senior -secondary.scsa.wa.edu.au/syllabus-and-support-materials provide access to: 

¶ a sample course outline 

¶ a sample assessment outline 

¶ sample assessment tasks (with marking keys). 

http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials
http://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials
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Note: the Authority publishes past examinations for ATAR Year 12 courses on its website at 

http://senior -secondary.scsa.wa.edu.au/further-resources/past-wace-examinations. Due to 

syllabus differences, examinations prior to 2016 may require modification before use as the basis of 

assessment tasks for the ATAR or General courses. 

3.3 Seminars and workshops to support teachers 

The Authority provides seminars and workshops to help teachers develop their understanding of the 
!ǳǘƘƻǊƛǘȅΩǎ ŀǎǎŜǎǎƳŜƴǘ ŀƴŘ ƳƻŘŜǊŀǘƛƻƴ processes and achievement standards. 

These seminars and workshops are conducted in the Perth metropolitan area and also, where 

numbers are viable, in regional centres. Attendance is optional, but highly recommended. Schools 

are required to meet the cost of ǘŜŀŎƘŜǊ ǊŜƭƛŜŦ ŀƴŘΣ ǿƘŜǊŜ ǊŜǉǳƛǊŜŘΣ ǘŜŀŎƘŜǊǎΩ ǘǊŀǾŜƭ ŀƴŘ 

accommodation. Teachers register on the Authority website at www.scsa.wa.edu.au to attend 

seminars/workshops. 

Some seminars are available online for teachers who are unable to attend face-to-face 

presentations. All teachers registered to use the Authority extranet have access to these online 

seminars. Teachers can check their registration status at http://scsa.wa.edu.au/extranet/login. 

WACE assessment and moderation requirements seminars 

These seminars are typically conducted during Term 1 each year. They are designed for: 

¶ schools that are offering a course for the first time in 2020 

¶ schools that are reintroducing a course for the first time since 2015 

¶ teachers delivering one or more WACE courses for the first time in 2020 (e.g. graduate teachers, 

teachers who have not previously taught Year 11 or Year 12, teachers whose past experience has 

been interstate or overseas) 

¶ new school leaders (e.g. HoLAs). 

The purpose of these seminars is to provide teachers with information on ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ 

assessment and moderation requirements that teachers need to follow when delivering senior 

secondary courses. The focus is on thŜ !ǳǘƘƻǊƛǘȅΩǎ ǊŜǉǳƛǊŜƳŜƴǘǎ ŦƻǊΥ 

¶ establishing the content to be taught 

¶ planning a set of assessment tasks 

¶ developing the actual tasks and marking keys 

¶ marking assessment tasks 

¶ recording, weighting and collating marks 

¶ assigning grades. 

Information is also provided regarding ATAR course ŜȄŀƳƛƴŀǘƛƻƴǎ ŀƴŘ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ ƳƻŘŜǊŀǘƛƻƴ 

processes, including ESTs for General and Foundation courses. 

Small group moderation procedures seminars 
These seminars are designed for teachers who are delivering ATAR courses to Year 12 students and 

who are working in small group moderation partnerships (see sub-section 3.6). The focus is on: 

¶ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ ŀǎǎŜǎǎƳŜƴǘ ǊŜǉǳƛǊŜƳŜƴǘǎ ŦƻǊ ǎƳŀƭƭ ƎǊƻǳǇ ƳƻŘŜǊŀǘƛƻƴ 

¶ the procedures that need to be followed by teachers at partner schools for the purpose of 

comparability. 

http://senior-secondary.scsa.wa.edu.au/further-resources/past-wace-examinations
http://www.scsa.wa.edu.au/
http://scsa.wa.edu.au/extranet/login
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Implementing revised syllabus workshops 
Course-specific workshops may be conducted for teachers of a course when the syllabus has been 

revised. Schools are advised, through ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ 11to12Circular, of the courses for which 

workshops will be conducted in a particular year. The aim of these workshops is to assist teachers 

who are implementing the revised syllabus in the first and/or second year. 

Improving student performance workshops 
Course-specific workshops may be conducted for improving student performance in selected 

courses. Schools are advised, through the 11to12Circular, of the courses for which workshops will be 

conducted in a particular year. The focus of these workshops may include: 

¶ improving course delivery by clarifying issues related to syllabus changes and/or practical 

examinations 

¶ ǎǳǇǇƻǊǘƛƴƎ ǘŜŀŎƘŜǊǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŀŎƘƛŜǾŜƳŜƴǘ ǎǘŀƴŘŀǊŘǎ 

¶ developing quality assessment tasks and marking keys 

¶ using feedback from the ATAR course examination and analysis of student achievement data. 

3.4 The Authorityõs moderation activities 

The assessment and grading practices of schools are reviewed by the Authority. The purpose of the 

!ǳǘƘƻǊƛǘȅΩǎ ƳƻŘŜǊŀǘƛƻƴ activities is to ensure that the school: 

¶ is appropriately delivering the current syllabus 

¶ is correctly ƛƳǇƭŜƳŜƴǘƛƴƎ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ ŀǎǎŜǎǎƳŜƴǘ ǊŜǉǳƛǊŜƳŜƴǘǎ ŀƴŘ ƎǊŀŘƛƴƎ ǇǊƻŎŜŘǳǊŜǎ 

¶ has marking standards that align with state-wide standards 

¶ has grades that are comparable with state-wide standards for the course. 

Moderation activities can take the form of a syllabus delivery audit, consensus moderation, 

documentation reviews, and grading reviews. 

Participation by schools in these moderation activities is compulsory. 
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Figure 2.  Moderation process 

 

3.4.1 Syllabus delivery audit 

In any given year, for a selection of ATAR, General and/or Foundation courses, schools may be 

required to submit to the Authority some or all of the following documents for review: 

¶ course outline 

¶ assessment outline 

¶ one assessment task of each assessment type as listed in the Assessment table in the syllabus 

(other than examinations) 

¶ marking keys for the submitted assessment tasks. 

These documents and the criteria on which the syllabus delivery audit is based are described in 

Table 3. 

{ŎƘƻƻƭǎ ŀǊŜ ŀŘǾƛǎŜŘΣ ǘƘǊƻǳƎƘ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ 11to12Circular, of courses that will be involved in the 

syllabus delivery audit in that particular year and the documents to be submitted for review. 

Further information about the syllabus delivery audit is provided in the Syllabus delivery audit 

handbook. 

3.4.2 Externally set tasks 

An EST is conducted for each Year 12 General and Foundation course. All ESTs are set by the 

Authority and distributed to schools for administering to students. 

All students enrolled in a Year 12 General or Foundation course are required to complete the EST. 

The EST is included in the assessment table in the Year 12 General and Foundation syllabuses as a 

separate assessment type with a weighting of 15 per cent for the pair of units. 
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The EST is marked by the teacher/s delivering the course using the marking key provided by the 

Authority. The school uploads the raw marks for the EST for all students enrolled in Units 3 and 4 

into SIRS. 

The Authority will independently mark a sample of EST scripts from each school delivering General 

and Foundation courses. Schools will be required to provide the scripts of a prescribed number of 

Authority-selected students (i.e. normally six from each class) for independent marking. 

The feedback provided in the SIRS reports enables the teacher/s of the course at the school to 

reflect on and, where appropriate, adjust their marking practice for the remainder of the assessment 

tasks for the pair of units. Where there is more than one teacher delivering the course, the teachers 

should discuss the feedback and reach a common understanding. 

The Authority may initiate a grading review, which is conducted typically during Term 3. 

If a problem arises in relation to the administration of the EST, schools need to contact the 

Authority. 

Further information about the ESTs is provided in the Externally set task handbook. 

3.4.2.1 Rules for the conduct of externally set tasks 

The EST is administered by the school under standard test conditions and following the protocols 

provided by the Authority. 

The school informs students that the EST is part of the assessment program for each General and 

Foundation Year 12 course and the same rules, procedures and penalties used for other assessment 

tasks will be applied. 

If a student is absent, but returns to school within the period when the ESTs are scheduled, they are 

expected to complete the task under test conditions. However, as for all school-based assessments, 

the school should apply its senior secondary assessment policy in the event that a student does not 

sit the EST, and ensure the student is advised of the outcome of this action. 

3.4.3 Consensus moderation 

Consensus moderation provides teachers with opportunities to build common understandings of the 

course standards that underpin comparability. This is achieved through teacher analysis of student 

responses to assessment tasks administered by other schools in Semester 1 for a selected sample of 

students covering a range of grades (typically A, B and C). 

In any given year, consensus moderation is conducted for a selection of ATAR, General and/or 

Foundation courses. Schools are advised, througƘ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ 11to12Circular, of courses that will 

be involved in consensus moderation in that particular year. 

Participation in consensus moderation is compulsory for one representative from each school for 

each of those courses that the school is delivering. 

Consensus moderation meetings are held in the Perth metropolitan area and also, where numbers 

are viable, in regional centres. Each school is allocated to a consensus moderation group (typically of 

10ς15 schools) for a course. The meetings are typically facilitated by the Authority officer 

responsible for the course. Alternative arrangements are made for regional, remote or international 
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schools. An online meeting is conducted for these schools and the required materials must be 

uploaded to the AuthorityΩǎ ƻƴƭƛƴŜ ǎȅǎǘŜƳ before the meeting. The materials will be reviewed during 

the meeting. Where a registered teacher does not attend a meeting, where possible, attendance at 

an alternative meeting will be offered. Where a teacher does not attend a meeting, a follow up 

grading review will be organised and the school notified. 

3.4.4 Documentation review 

Typically, a documentation review is conducted where: 

¶ a school is enrolling Year 11 students in WACE courses for the first time or enrolling Year 12 

students in WACE courses for the first time (the review is conducted for each pair of units when 

first delivered) 

¶ a school is re-introducing a particular pair of units 

¶ the Authority believes an assessment issue may exist in that course at the school. 

The school is ǇǊƻǾƛŘŜŘ ǿƛǘƘ ŀǘ ƭŜŀǎǘ ǘƘǊŜŜ ǿŜŜƪǎΩ ƴƻǘƛŎŜ ƛƴ ǿǊƛǘƛƴƎ ƻŦ ŀƭƭ ǊŜǾƛŜǿǎΦ  

Table 3 describes the materials that the school is required to provide to the Authority for a 

documentation review and the criteria on which the school moderation report is based. 

Table 3. Materials required for a documentation review 

Materials Description 

The course outline 
This should provide evidence that: 

¶ the current syllabus is being 
implemented 

¶ all the content of the course is 
being delivered 

¶ the planned teaching sequence 
and timing are appropriate. 

This document: 

¶ is provided to students as either a hard copy or electronically, 
before teaching begins 

¶ is a summary of the teaching and learning program for the first 
unit, for Semester 1, or for the pair of units 

¶ provides the sequence in which all the content from the 
current syllabus will be taught 

¶ provides the time plan which is to be followed when delivering 
the content from the syllabus (typically by the week or blocks 
of weeks) 

¶ may provide a time plan for the assessment tasks showing the 
due dates (Note: this is not essential because it is included in 
the assessment outline). 

The assessment outline 
This should provide evidence that 
the: 

¶ assessment requirements 
(including assessment types and 
weightings) specified in the 
current syllabus are being 
implemented 

¶ assessment type weightings 
reflect the syllabus 
requirements 

¶ set of assessment tasks provides 
an adequate coverage of the 
syllabus content 

¶ planned number and timing of 
assessment tasks are 
appropriate. 

This document: 

¶ is provided to students as either a hard copy or electronically, 
before teaching begins 

¶ is for the pair of units (or unit, where a single unit is being 
delivered) 

¶ is typically presented as a table/grid 

¶ is consistent with the course outline 

¶ includes a general description of each assessment task 

¶ indicates the syllabus content on which each assessment task 
is based 

¶ indicates the weighting of each assessment task and 
assessment type 

¶ shows the timing of each assessment task (i.e. the week the 
task will be conducted or the start and submission dates for an 
extended task). 
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Materials Description 

The assessment tasks and marking 
keys 
These should provide evidence that: 

¶ the assessment requirements of 
the course are being 
implemented 

¶ the school has developed clearly 
defined assessment tasks 

¶ opportunities are provided for 
students to demonstrate the full 
range of achievement 

¶ student achievement on the 
assessment tasks can be clearly 
judged using the marking keys. 

These documents: 

¶ are the set of tasks (or task briefs) as provided to the students 
up to this point in time and the marking key used for each task. 

Student assessment records 
These should provide evidence that: 

¶ student achievement is clearly 
and accurately recorded 

¶ recording is up-to-date  
(i.e. marks for all tasks 
completed up to this point in 
time are included) 

¶ the current assessment outline 
and tasks are being 
implemented 

¶ the assessment requirements 
specified in the current syllabus 
are being implemented. 

These documents: 

¶ are typically a printout from an electronic marks book 

¶ include all students enrolled in the pair of units (or unit, where 
a single Year 11 unit is being delivered) at the school 

¶ show raw marks for each task completed up to this point in 
time 

¶ show the title (and/or numbers) and weighting for each task 
from the assessment outline. 

Internal comparability plan 
(if there is more than one teacher of 
the pair of units at the school)  
(see sub-section 2.4.3) 

This document: 

¶ provides an indication of which procedures are being 
implemented to ensure that comparability between classes is 
being achieved. This requires a common assessment outline 
and marking procedures, such as: 
o use of common marking keys by the teachers of all classes 
o double-marking of all assessment tasks by the teachers of 

all classes 
o cross-marking of sections of all assessment tasks by the 

teachers 
o cross-marking of assessment tasks by the teachers. 

Small group moderation 
comparability plan 
(if the school is in a small group 
moderation partnership for this pair 
of units) (see sub-section 3.6) 

This document: 

¶ provides an indication of which procedures are being 
implemented to ensure that comparability between partner 
schools is being achieved. This requires a common assessment 
outline and marking procedures, such as: 
o use of common marking keys by the teachers at all partner 

schools 
o double-marking of all assessment tasks by the teachers at 

all partner schools 
o cross-marking of sections of all assessment tasks by the 

teachers at all partner schools 
o cross-marking of assessment tasks by the teachers at all 

partner schools. 
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Following their review of the materials, the Authority officer responsible for the course provides a 

written report detailing ǿƘŜǘƘŜǊ ǘƘŜ ǎŎƘƻƻƭΩǎ ŘƻŎǳƳŜƴǘǎΣ ǊŜŎƻǊŘǎ ŀƴŘ ǇǊƻŎŜǎǎŜǎ ƳŜŜǘ ǘƘŜ 

!ǳǘƘƻǊƛǘȅΩǎ ǊŜǉǳƛǊŜƳŜƴǘǎΦ 

The moderation report indicates any changes that the school is required to make to the 

documentation to meet the Authority requirements. The school may be required to provide the 

Authority with modified documents or produce documents not previously provided. 

Where a moderation report identifies syllabus content that has not been delivered, the school is 

required to take action to ensure that this is rectified before the end of the school year. If evidence 

of this action is not provided, when requested, the Authority will not approve the ǎŎƘƻƻƭΩǎ ǎǘǳŘŜƴǘǎΩ 

grades for this pair of units. 

Where assessment tasks and/or marking keys are deemed inappropriate for the course, the 

moderation report will indicate the need to administer one or more additional assessment tasks 

(or tasks to replace those previously administered). The school will need to apply this feedback to 

ensure that all assessment tasks and marking keys from the time of the review onward are 

appropriate. If evidence of this action is not provided, when requested, the Authority will not 

approve the ǎŎƘƻƻƭΩǎ ǎǘǳŘŜƴǘǎΩ ƎǊŀŘŜǎ ŦƻǊ ǘƘƛǎ ǇŀƛǊ ƻŦ ǳƴƛǘǎΦ 

3.4.5 Grading review 

A grading review is conducted for a particular course where the Authority believes an assessment 

issue may exist in that course at the school, or if requested by the principal. 

A minimum of five (5) working days prior to the scheduled review, schools are required to provide 

the Authority with copies of the relevant course outline/s and assessment outline/s. 

On the scheduled day of the review, the school also needs to provide to the Authority the materials 

for a documentation review (see Table 3) and the additional materials listed in Table 4. 

Where a grading review is a follow-up to a documentation review, the school is only required to 

provide the additional materials listed in Table 4. 

The school is typically ǇǊƻǾƛŘŜŘ ǿƛǘƘ ŀǘ ƭŜŀǎǘ ǘƘǊŜŜ ǿŜŜƪǎΩ ƴƻǘƛŎŜ ƛƴ ǿǊƛǘƛƴƎ ƻŦ ŀƭƭ ƎǊŀŘƛƴƎ ǊŜǾƛŜǿǎΦ 

Table 4. Additional materials required for a grading review  

Material Description 

A set of student assessment files ¶ one file each for the students either side of each grade  
cut-off point (i.e. bottom A, top B, bottom B, top C,  
bottom C, top D, bottom D) 

¶ each file contains all marked assessment tasks for the 
student and other evidence for those courses with a 
significant oral/practical/performance component (such as 
photos, CD/DVD, journal, log, checklists) 

¶ ŜŀŎƘ ŦƛƭŜ ƛǎ ƭŀōŜƭƭŜŘ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƴŀƳŜΣ ǘƘŜ ǇǊƻǇƻǎŜŘ 
ƎǊŀŘŜ ŀƴŘ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ƴŀƳŜ όƛŦ ƳƻǊŜ ǘƘŀƴ ƻƴŜ ǘŜŀŎƘŜǊ ƛǎ 
delivering the course at the school) 
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Material Description 

A ranked list of students ¶ the list includes all students enrolled in the pair of units (or 
unit, where a single Year 11 unit is being delivered) at the 
school in numerical order from the student with the highest 
mark to the student with the lowest mark 

¶ the list is based on the current total weighted mark for all 
marked assessment tasks at the time of the review 

¶ the proposed grade cut-offs are shown 

The proposed grade distribution for the 
pair of units 

¶ typically presented as a table 

¶ it shows the anticipated number of students at each grade at 
this point in time 

Following their review of the materials, the Authority officer responsible for the course provides a 

written report detailing whether the ǎŎƘƻƻƭΩǎ documents, records and processes meet the 

AuthorityΩǎ requirements, ŀƴŘ ǿƘŜǘƘŜǊ ǘƘŜ ǎǘǳŘŜƴǘ ŀǎǎŜǎǎƳŜƴǘ ŦƛƭŜǎ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭΩǎ 

marking and grading are comparable with state-wide standards for the course.  

The report indicates: 

¶ any changes the school is required to make to the documentation to meet the AuthorityΩǎ 

requirements  

¶ the recommended grade for each student assessment file provided and a justification for these 

judgements 

¶ ŦŜŜŘōŀŎƪ ƻƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻǇƻǎŜŘ ƎǊŀŘŜ Ŏǳǘ-offs. 

The Authority officer discusses the moderation report with the teacher and then with the principal 

(or ǘƘŜ ǇǊƛƴŎƛǇŀƭΩǎ representative). 

Where the moderation report identifies minor issues, the principal (or their representative) is 

required to declare that the specified adjustments will be made within the prescribed period. Where 

the moderation report identifies major issues, the principal (or their representative) is required to 

declare that any modified and/or additional documents requested will be provided to the Authority 

by the prescribed date. 

Where a moderation report identifies syllabus content not included in the course outline, the school 

is required to take action to ensure that this content is taught before the end of the school year. If 

evidence of this action is not provided when requested, ǘƘŜ !ǳǘƘƻǊƛǘȅ ǿƛƭƭ ƴƻǘ ŀǇǇǊƻǾŜ ǘƘŜ ǎǘǳŘŜƴǘǎΩ 

grades for this pair of units. 

Where assessment tasks, marking keys and/or marking standards are deemed inappropriate for the 

course, the moderation report will indicate the need to administer one or more additional 

assessment tasks (or tasks to replace those previously administered). The school will also need to 

apply this feedback to ensure that all assessment tasks, marking keys, and marking from the time of 

the review onwards are appropriate. If evidence of this action is not provided, when requested, then 

ǘƘŜ !ǳǘƘƻǊƛǘȅ ǿƛƭƭ ƴƻǘ ŀǇǇǊƻǾŜ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƎǊŀŘŜǎ ŦƻǊ ǘƘƛǎ ǇŀƛǊ ƻŦ ǳƴƛǘǎ (see sub-section 2.4.4).  

Where a moderation report recommends changes to the grade cut-offs, the grades for students with 

similar marks need to be reconsidered based on the feedback provided. Should the school decide 

not to follow this recommendation, this decision must be justified when submitting to the Authority 

the proposed grade distribution and/or the final grades for the course. 
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A further review may be scheduled for later in the year to ensure that the school is complying with 

all assessment requirements and/or has established marking and grading standards that are 

comparable with state-wide standards. If evidence of this action is not provided, when requested, 

the Authority will not approve the ǎŎƘƻƻƭΩǎ ǎǘǳŘŜƴǘǎΩ ƎǊŀŘŜǎ ŦƻǊ ǘƘƛǎ ǇŀƛǊ ƻŦ ǳƴƛǘǎ (see sub-section 

2.4.4). 

3.5  Statistical adjustment of marks for Year 12 ATAR courses 

Information about the achievement of a student who completes a Year 12 ATAR course pair of units 

comes from two sources: 

¶ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƳŀǊƪ (out of 100) submitted by the school to the Authority, and 

¶ the ǎǘǳŘŜƴǘΩǎ ƳŀǊƪ (out of 100) from the ATAR course examination set by the Authority. 

¢ƘŜǎŜ ƳŀǊƪǎ ŀǊŜ ǳǎŜŘ ǘƻ ŎŀƭŎǳƭŀǘŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƻƳōƛƴŜŘ score. 

TISC calculates scaled scores in all Year 12 !¢!w ŎƻǳǊǎŜǎ ŦƻǊ ǳǎŜ ƛƴ ŘŜǘŜǊƳƛƴƛƴƎ ŀ ǎǘǳŘŜƴǘΩǎ !ǳǎǘǊŀƭƛŀƴ 

Tertiary Admission Rank (see sub-section 3.5.1). 

For all Year 12 ATAR courses with a practical examination (i.e. oral, performance, portfolio or 

production), for the pair of units, schools are required to submit to the Authority a: 

¶ school mark out of 100 weighted for each component for courses with both a written 

component and a practical component (see Table 5), and 

¶ school mark out of 100 for the written component, and 

¶ school mark out of 100 for the practical component. 

It is unlikely that school marks for the same course at different schools are comparable. However, 

the ATAR course examination marks of students at all schools for the same course are on the same 

scale and are therefore comparable. 

Statistical moderation of school marks in a course places the moderated school marks on the same 

scale as the ATAR course examination marks at the school for that course. Thus, statistically 

moderated school marks are comparable in all schools. 

For Year 12 ATAR courses with both a written component and a practical component, statistical 

moderation is applied separately to the written school marks and to the practical school marks. 

ATAR course written examination marks are used for the moderation of the written school marks 

and ATAR course practical examination marks are used for the moderation of the practical school 

marks. 

A combined mark is calculated for both the written component and the practical component. A 

ǎǘǳŘŜƴǘΩǎ ŎƻƳōƛƴŜŘ ƳŀǊƪ ŦƻǊ ǘƘŜ ǿǊƛǘǘen component is the average of the ATAR course written 

examination mark and the moderated school mark for the written component. The ǎǘǳŘŜƴǘΩǎ 

combined mark for the practical component is the average of the ATAR course practical examination 

mark and the moderated school mark for the practical component. 

An equating process is used to ensure the combined marks for the written and for the practical 

components of a course are on the same scale. The combined scores are then calculated as the sum 
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of the weighted average of the statistically equated written and practical combined marks. The 

weightings for each component are provided in Table 5. 

For courses with written examinations only, the combined score is the same as the combined mark 

for the written component. 

Figure 3.  ¢ƘŜ !ǳǘƘƻǊƛǘȅΩǎ Ǉƻǎǘ-examination process 

 

Table 5. Combined mark weightings for Year 12 ATAR courses with a practical examination 

Course* 
Written combined mark 
weighting 

Practical combined 
mark weighting 

Aviation 80% 20% 

Chinese: Background Language 75% 25% 

Chinese: Second Language 70% 30% 

Dance 50% 50% 

Design 50% 50% 

Drama 50% 50% 

English as an Additional Language or Dialect 75% 25% 

French: Second Language 70% 30% 

French: Background Language 70% 30% 

German: Second Language 70% 30% 
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Course* 
Written combined mark 
weighting 

Practical combined 
mark weighting 

German: Background Language 70% 30% 

Indonesian: Second Language 60% 40% 

Italian: Second Language 70% 30% 

Italian: Background Language 70% 30% 

Japanese: Background Language 75% 25% 

Japanese: Second Language 70% 30% 

Materials Design and Technology 50% 50% 

Media Production and Analysis 50% 50% 

Music 50% 50% 

Physical Education Studies 70% 30% 

Visual Arts 50% 50% 

3.5.1 Scaled scores and calculation of a studentõs ATAR 

TISC applies the average marks scaling (AMS) method to the combined score of all students for a 

course. This method uses the overall achievements in other courses of the group of students 

studying a particular course to adjust the combined score of the course to calculate ΨǎŎŀƭŜŘΩ ǎŎƻǊŜǎΦ 

Scaling adjusts for differences in difficulty between courses and ensures that, in terms of access to 

university, students are not disadvantaged if they choose to study difficult courses. 

! ǎǘǳŘŜƴǘΩǎ ǎŎŀƭŜŘ ǎŎƻǊŜ ŦƻǊ ŀ ŎƻǳǊǎŜ ƛǎ ƭƛƪŜƭȅ ǘƻ ōŜ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎŎƘƻƻƭ ƳŀǊƪΣ 

examination mark, combined mark and combined score. Because scaled scores from all courses are 

on a common scale, they are used to calculate the Tertiary Entrance Aggregate (TEA) and the ATAR 

for university admission purposes. 

Note: information about calculation of scaled scores, the TEA and the ATAR and all other aspects of 

university admission is available on the TISC website at www.tisc.edu.au. 

3.6 Small group moderation procedures 

Where a school has an estimated number of fewer than six ATAR course examination candidates in a 

particular Year 12 ATAR course, it must become involved in a small group moderation partnership to 

increase the combined group size to six or more students for that pair of units. 

Without correctly implemented small group moderation procedures, students at a school with a 

small candidature may be exposed to statistical moderation anomalies because of atypical  

under-performances of a student or a few students in the ATAR course examination, and this may 

unfairly affect the degree of statistical adjustment of the school marks of other students in the class. 

Even when the estimated number of ATAR course examination candidates in a course is six or more, 

the school may choose to form a partnership to increase the cohort size or to allow for possible 

reductions in enrolments that may result in fewer than six students sitting the ATAR course 

examination (e.g. student transfers to other courses, student transfers to other schools or student 

withdrawals from the course). 

It is the responsibility of each school with a small group in a course to: 

¶ inform students of the consequences of being/not being in a small group partnership in relation 

to the adjustment of their marks 

http://www.tisc.edu.au/
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¶ initiate the establishment of a small group moderation partnership 

¶ inform students that they are in a small group partnership with one or more schools 

¶ register the partnership with the Authority by the date indicated on the Activities Schedule 

(using the small group partnership registration form, which is sent to schools) 

¶ implement procedures that will ensure school marks and grades from all partner schools are 

comparable (i.e. on the same scale) (see sub-section 3.6.2). 

The responsibility for the consequences of failing to establish, or effectively maintain, a partnership 

resides with the school. 

If a school with a small group for a particular course is in a partnership which is not effectively 

managed, the marks from the partner schools are unlikely to be on the same scale. In such cases, the 

Authority may, in the interest of fairness, split (i.e. break) or partially split (i.e. remove one or more 

schools) the partnership to avoid disadvantaging students (see sub-section 3.6.6). 

3.6.1 Establishing a small group moderation partnership 

A school with a projected number of fewer than six ATAR course examination candidates should, 

wherever possible, form a partnership with a school that has a large group rather than with another 

school with a small group. For logistical reasons, schools are advised, wherever possible, to partner 

with a maximum of two other schools. 

All schools participating in a small group moderation partnership must be: 

¶ doing the same pair of units, and 

¶ delivering in the same defined context for: 

o Materials Design and Technology: Metal; Textiles; Wood 

o Music: Contemporary Music; Jazz; Western Art Music 

¶ delivering in the same specialist field for Engineering Studies: Mechanical; Mechatronics 

¶ teaching the course content in the same sequence, and 

¶ reporting ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘ ǘƻ ǘƘŜ !ǳǘƘƻǊƛǘȅ ƛƴ ǘƘŜ ǎŀƳŜ ƳŀƴƴŜǊ όƛΦŜΦ ǳǎƛƴƎ ΨǊŀǿΩ ƳŀǊƪǎ ƻǊ 

marks that have been statistically adjusted by the schools). 

The senior secondary assessment policy of the school needs to be applied. 

Teachers typically use their own professional network to find a school with which to establish a 

partnership. It may be useful to continue a partnership that has been effective in the past. 

Alternatively, where a partnership has been ineffective in the previous year, it may be beneficial to 

seek a new partner school. Each school can identify, from the report STS022 in SIRS, those 

partnerships at the school that were adjusted (split or partially split) as a consequence of the 

!ǳǘƘƻǊƛǘȅΩǎ ǊŜǾƛŜǿ ƻŦ ǘƘŜ marks at the partner schools. 

Teachers experiencing difficulty finding a small group moderation partner can seek support from: 

¶ their HoLA and/or deputy principal 

¶ their professional association 

¶ the Authority officer responsible for the course (who may have details of other schools seeking 

to form a small group moderation partnership) 

¶ the appropriate officer at their sector/systems: 

o Department of Education ς Secondary Pathways and Transitions (9402 6128) 
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o Catholic Education Western Australia (6380 5200) 

o Association of Independent Schools of Western Australia (9441 1600). 

In courses where, due to the small number of schools delivering a course, a school cannot find a 

partner, the school is required to notify the Authority and, once approved, notify the students (and 

their parents/guardians/carers) in writing of the possible consequences of this situation. 

3.6.2 Comparability of school marks at partner schools 

All students at schools in a small group partnership should be treated as one large class; therefore, 

the school marks (out of 100) for the pair of units at all partner schools must be on the same scale. 

This means that equal school marks from all partner schools have the same value. For example, a 

mark of 80 in one partner school will represent the same performance as a mark of 80 in the other 

partner school/s. 

Partner schools are required to use: 

¶ an identical assessment outline (typically developed collaboratively) 

¶ establish, agree to and use identical assessment tasks and marking keys 

¶ conduct all assessment tasks under the same agreed conditions (or conditions that are as similar 

as possible) 

¶ co-develop and document agreed marking strategies to ensure comparability of marking, which 

can include: 

o one teacher marking a task from all students in all partner schools (i.e. rotating the marking 

of tasks between teachers) 

o double-marking a task from all students or for selected students across the range of grades 

(i.e. both teachers independently marking the whole task or particular sections/questions, 

then discussing comparability, reviewing marks and making adjustments where required) 

o co-marking a task (i.e. each teacher marking particular sections/questions for all students). 

After all tasks are marked for the pair of units, a single ranked list of all students is created by 

merging the school marks of all partner schools. If marking has been comparable, then no 

adjustment of marks will be necessary. Grade cut-offs are then determined for the full group of 

ǎǘǳŘŜƴǘǎ ōȅ ŎƻƳǇŀǊƛƴƎ ǎǘǳŘŜƴǘǎΩ ǿƻǊƪ ǿƛǘƘ ǘƘŜ ƎǊŀŘŜ ŘŜǎŎǊƛǇǘƛƻƴǎ ŦƻǊ ǘƘŜ course. 

Note: for courses with defined contexts (Materials Design and Technology and Music), the ranked 

list must include all students in all contexts being delivered by the partner schools. For example, 

where the partner schools are both delivering Materials Design and Technology in the context of 

Wood and one is also delivering the course in the context of Textiles, all students from both contexts 

at all partner schools must be included on a single ranked list. This means there may need to be an 

adjustment to the marks of students in one of the contexts, so that marks are comparable regardless 

of context. 

If partner schools are not successful in achieving a set of marks which are on the same scale, then it 

ƛǎ ƭƛƪŜƭȅ ǘƘŀǘ ǘƘŜ ǇŀǊǘƴŜǊǎƘƛǇ ǿƛƭƭ ōŜ ǎǇƭƛǘ ƻǊ ǇŀǊǘƛŀƭƭȅ ǎǇƭƛǘ ŘǳǊƛƴƎ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ ǊŜǾƛŜǿ ƻŦ ǘƘŜ 

functioning of the partnerships following the ATAR course examinations (see sub-section 3.6.6). In 

such cases, if the school is no longer included in the amended partnership, the students in any group 

with fewer than six examination candidates will not receive the intended protection during the 

statistical moderation process. 
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3.6.3 Moderation of schools in a small group moderation partnership 

If, as a result of a documentation review or a grading review, one school in a small group moderation 

partnership is required to modify their assessment outline and/or adjust their grade cut-offs, then it 

is the responsibility of that school to forward this information to the other partner school/s, and for 

all partner schools to work collaboratively to ensure that the marks and grades for all students 

reflect the feedback provided by the Authority. 

Alternatively, the Authority may conduct a school moderation process simultaneously with all 

partner schools. In this case, all partner schools will receive the same feedback from the Authority 

and they will need to work collaboratively to implement it. 

3.6.4 Dissolution of partnerships 

A small group moderation partnership for a particular course which is not functioning effectively can 

ōŜ ŘƛǎǎƻƭǾŜŘ ǿƛǘƘ ǘƘŜ ǿǊƛǘǘŜƴ ŀǇǇǊƻǾŀƭ ƻŦ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ Assistant Executive Director ς Examinations, 

Certification and Testing. All partner schools need to consider the likely consequences for the 

students involved before seeking permission to dissolve a partnership. On approval, schools are 

required to inform students of these consequences. 

3.6.5 Submission of student results from partner schools 

Each partner school separately submits the school marks and grades for their students to the 

Authority. However, the full set of results for all students in the small group moderation partnership 

is provided to all partner schools by the Authority in late November for confirmation. 

For the purpose of state-wide comparability, the Authority reserves the right to review and adjust 

the school marks and grades of any schools failing to participate effectively in the small group 

moderation process. 

3.6.6 Review of small group moderation partnerships 

In the interest of fairness, the Authority reviews each small group moderation partnership in 

December, after the ATAR course examination results are available. This analysis of the marks 

distribution at the partner schools is conducted to ensure that the atypical examination performance 

of a student, or a few students from one or more of the partner schools, does not advantage or 

disadvantage the other students in the group. 

Should the analysis of the marks distributions of the partner schools indicate that the school marks 

are comparable, then the statistical moderation process is conducted for the unaltered group. 

However, should the analysis indicate that the marks distributions of the partner schools are not 

comparable, then the partnership is split (i.e. broken) or partially split (i.e. one or more schools is 

removed from the group), and the statistical moderation process is conducted separately for the 

school/s removed from the partnership. Such intervention occurs where the uniformly inconsistent 

examination performance of students from one or more of the partner schools would advantage or 

disadvantage students at the other partner school/s. 

If a school with a large group of ATAR course examination candidates enters into a partnership to 

assist another school/s with a small group, then that school can choose to be statistically moderated 

without its partner/s. This option enables schools with large numbers of ATAR course examination 
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candidates to enter into a partnership with a school/s with small numbers in that course while being 

able to ensure its studentsΩ marks will not be affected by the school providing this assistance to the 

partner school/s. The use of this option can differ between courses within a school. The choice is 

made early in Term 4 when the school submits the small group moderation partnerships declaration 

to the Authority. 

When a school has 15 or more ATAR course examination candidates in the partnership, then the 

Authority will statistically moderate the school without the partner school.  

3.7 Feedback on student achievement 

3.7.1 Year 12 ATAR courses 

A range of data is available in SIRS to assist schools when reflecting on the achievement of their 

students in Year 12 ATAR courses in previous years. 

The SIRS reports available to schools include: 

STS022 ς School assessment statistics 

This report provides a graphical representation of the distribution of various marks/scores for 

students in a particular ATAR course at the school as a result of the marks adjustment process. The 

marks/scores include: examination marks, moderated school assessments and combined scores. 

STS029 ς Distribution of examination statistics 

This report is a graphical representation of the distribution of the raw examination marks, the 

standardised examination marks, the moderated school assessments, the combined scores and the 

WACE course scores (all out of 100). 

STS036 ς Statistical moderation and concurrent validity of school assessments 

This report is a graphical representation oŦ ŜŀŎƘ ǎŎƘƻƻƭΩǎ ƳŀǊƪǎ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǎǘŀǘŜ-wide school mark 

for the course. 

STS037 ς Year 11 ATAR course examination statistics 

This report details the results for an alphabetical list of Year 11 students sitting end of year 

examinations, by provider. 

MF01, MF02 and MF03 ς Detailed written examination feedback (Maximising feedback) 

¢ƘŜǎŜ ǊŜǇƻǊǘǎ ǇǊƻǾƛŘŜ ǎǳƳƳŀǊȅ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭ ƳŀǊƪǎ ŀǿŀǊŘŜŘ ǘƻ ǎǘǳŘŜƴǘǎΩ ǊŜǎǇƻƴǎŜǎ ǘƻ ŜŀŎƘ ƻŦ ǘƘŜ 

questions in the ATAR course examination for a selected ATAR course for the school. 

MF01 is provided for all ATAR courses. The report shows the raw marks for each student for each 

written open-ended response item. This can be used to identify strengths and weaknesses across the 

examination candidates from your school. It also shows the choices that your students made where 

options were available to them. Part 2 of the report shows a summary of data for each question, 

including the: 

¶ mean (school and State) 

¶ standard deviation (school and State). 

MF02 is provided for those ATAR courses that include multiple-choice questions. Part 1 of the report 

provides the school and State mean and standard deviation for the multiple-choice questions. Part 2 
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is a distractor analysis for all candidates (the State), which provides for each question, the correct 

answer, the percentage of all candidates who answered correctly, and the number of candidates 

who selected each distractor. Part 3 is the distractor analysis for the school, showing the number of 

students selecting each alternative (A, B, C, D) and the percentage who selected the correct answer. 

Part 4 is a school diagnostic profile which compares the school data to the data for all candidates 

and identifies questions where the school performance indicates relative strengths or weaknesses. 

Part 5 is a student-item response table. Part 6 is a state-wide distribution of scores which shows the 

number and percentage of the candidates achieving each possible score. 

MF03 is provided for those ATAR courses with a practical examination. Page 1 of this report shows 

the marks for each criterion and the total practical examination mark for each candidate at the 

school. Page 2 shows a summary of data for each criterion, including the: 

¶ mean (school and State) 

¶ standard deviation (school and State). 

Note: the information on individual students is confidential and must not be released to a third party 

without permission of the student concerned. 

3.7.2 General and Foundation Year 12 courses 

A range of data is available in SIRS to assist schools when reflecting on the marking standards of 

teachers delivering the General or Foundation courses based on the externally set task. 

The SIRS reports available to schools include: 

EST001 ς EST achievements by provider 

¢Ƙƛǎ ǊŜǇƻǊǘ ƭƛǎǘǎ ǎǘǳŘŜƴǘǎΩ Ǌŀǿ EST marks for each Year 12 General and/or Foundation course. 

EST002 ς achievements by student 

This report lists the raw EST mark for each Year 12 General and/or Foundation course for each 

student. 

EST003 ς ESTs with missing results 

This report lists each student who has a missing raw EST mark. 
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SECTION 4:  VOCATIONAL EDUCATION AND TRAINING 

4.1 Principles 

Vocational Education and Training (VET) engages students in work-related learning built on strategic 

partnerships between schools, training organisations, business, industry and the wider community. 

The successful completion of VET provides students with a nationally recognised VET qualification 

within the Australian Qualifications Framework (AQF), the framework that provides nationally 

consistent recognition of outcomes of qualifications ranging from senior secondary certificates, such 

as the WACE, through to doctoral degrees. 

VET is undertaken as an integral part of the WACE and provides students with a broad range of  

post-school options and pathways.  

For Year 12 students not completing at least four Year 12 ATAR courses, the successful completion of 

a Certificate II (or higher) AQF qualification is one of the minimum requirements for achievement of 

the WACE. 

For students completing Year 12 from 2021, a student may complete a Certificate II or higher 

qualification in combination with ATAR, General or Foundation courses. Where students are not 

undertaking a program of study of either at least four Year 12 ATAR courses or at least five Year 12 

General courses and/or ATAR courses (i.e. their program of study includes Foundation course/s in 

Year 12), then these students must also complete a Certificate II or higher to achieve a WACE. 

There are special circumstances in which a partially completed Certificate III or higher may 

contribute towards the achievement of the WACE (see sub-section 4.6.3) 

Schools are encouraged to refer to the Guidelines for the delivery of Certificate IV and above VET 

qualifications to Senior Secondary students that are available on the Authority website at 

https://senior -secondary.scsa.wa.edu.au/vet/vet-credit-transfer. The guidelines contain key 

criteria which the school/registered training organisation (RTO) must be satisfied can be 

demonstrated prior to the enrolment of the student in the qualification. 

4.1.1 VET quality and standards in the WACE 

The Authority recognises VET achievement within the WACE if it is certified by an RTO. RTO 

certification assures the public that an individual has met all relevant standards in the delivery and 

assessment of a qualification as regulated by the VET sector. In other words, VET undertaken as a 

part of a school program must meet the requirements of the relevant VET regulator standards under 

which an RTO is accredited. VET regulators are governed under the Standards for VET Regulators 

2015 (the Standards) which describe a series of outcomes that regulators must achieve. The 

Standards provide the basis for a nationally consistent, high-quality VET system. 

In Western Australia, the Training Accreditation Council (TAC) is responsible for quality assurance 

and recognition processes for RTOs with scope of delivery limited to Western Australia and Victoria, 

domestic students and for the accreditation of courses. For RTOs in partnership with Western 

Australia schools, but with scope of delivery not limited to Western Australia or Victoria, the quality 

assurance is regulated by the Australian Skills Quality Authority (ASQA). Both ASQA and the TAC 

12 

11 

https://senior-secondary.scsa.wa.edu.au/vet/vet-credit-transfer
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regulate RTOs using the Standards. Compliance with the Standards is mandatory for all RTOs. The 

Standards specify requirements for nationally consistent high quality training and assessment across 

Australia. 

For information about how to register to become a RTO school in WA, or how the TAC regulates VET, 

refer to the Training Accreditation Authority website at www.tac.wa.gov.au. 

For information on the VET Quality Framework and VET regulation by ASQA, refer to the ASQA 

website at http://www.asqa.gov.au. 

4.1.2 Requirements for training and assessment in VET 

The delivery of training and assessment of VET requires that: 

¶ a competency-based approach to assessment is used; this means that school assessment marks 

are not awarded for VET achievement 

¶ ŀǎǎŜǎǎƳŜƴǘ ƧǳŘƎŜƳŜƴǘǎ ŀǊŜ ōŀǎŜŘ ƻƴ ōŜƛƴƎ ΨŎƻƳǇŜǘŜƴǘΩ ƻǊ Ψƴƻǘ ȅŜǘ ŎƻƳǇŜǘŜƴǘΩ 

¶ the assessment must be conducted according to the national Standards for RTOs 2015 which 

includes the requirements for all training and assessment to be conducted by a suitably qualified 

trainer and assessor in partnership with an RTO that is scoped to deliver the training and 

assessment 

¶ a record of the competencies achieved by each student is held by the RTO. 

For more information on the requirements for training and assessment, refer to the UsersΩ Guide to 

the Standards for RTOs 2015 on the ASQA website at http://www.asqa.gov.au. 

4.2 Nationally recognised training products 

The key resources that underpin the Australian VET system are nationally endorsed training 

packages and nationally accredited courses. 

4.2.1 Training packages 

A training package is a set of nationally endorsed standards and qualifications for recognising and 

assessing skills and knowledge in a specific industry, job sector or enterprise. Training packages are 

developed by national Skills Service Organisations (SSO) and Industry Reference Committees (IRC) 

which represent industry expectations of the skills and knowledge that individuals need in order to 

meet the industry standard of a particular job role or skills set within a training package. 

Training.gov.au (TGA) is the official national register of training packages, qualifications, accredited 

courses, units of competency and RTOs. More detailed information is available on the TGA website 

at www.training.gov.au. 

Any qualification that is registered on the TGA website as part of a national training package may be 

used to contribute towards the WACE. 

4.2.2 Accredited courses 

An accredited course is one that is developed to meet training needs not addressed by existing training 

packages. Courses and modules that are not part of a nationally endorsed training package do not 

file:///C:/Users/carvc/AppData/Roaming/Microsoft/Word/www.tac.wa.gov.au
http://www.asqa.gov.au/
http://www.asqa.gov.au/
http://www.training.gov.au/
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automatically provide students with recognition towards the WACE. The Authority reserves the right to 

refuse recognition of an accredited course if it:  

¶ duplicates WACE courses or other Authority-developed programs 

¶ compromises the standard of the WACE by providing an unsuitable or inappropriate alternative 

to existing WACE offerings 

¶ considers that the qualification is not suitable within the context of the WACE requirements. 

A process for classifying accredited courses based on their outcomes (industry, vocational, 

foundation) is used to determine the amount of credit an accredited course has towards the WACE. 

¢ƘŜ ǊŜŎƻƎƴƛǘƛƻƴ ǎǘŀǘǳǎ ƻŦ ŀŎŎǊŜŘƛǘŜŘ ŎƻǳǊǎŜǎ ŎǳǊǊŜƴǘƭȅ ƭƛǎǘŜŘ ƻƴ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ {ǘǳŘŜƴǘ LƴŦƻǊƳŀǘƛƻƴ 

Record System (SIRS) database is available at http://senior -secondary.scsa.wa.edu.au/vet/wace-

recognition-of-vet-accredited-courses. 

Where an accredited course has not been classified, the school will need to submit a request form to 

the Authority for the course to be classified prior to student enrolment. Details of this process can 

be found at http://senior -secondary.scsa.wa.edu.au/vet/wace-recognition-of-vet-accredited-

courses. 

VET information for all schools and the current VET module downloads are available on the 

Authority website at http://senior -secondary.scsa.wa.edu.au/vet. 

4.3 VET provision  

VET is delivered and certified by an RTO, which may be a school, a private training provider, or a 

TAFE (Technical and Further Education). All RTOs operate under the various elements of the national 

training system. Schools can deliver VET either by becoming an RTO or by working in partnership 

with an external RTO. 

There are two broad categories of provision of VET to senior secondary students. 

4.3.1 Category 1 ð VET arranged and managed by schools  

This category refers to VET that is ŀǊǊŀƴƎŜŘ ŀƴŘ ƳŀƴŀƎŜŘ ōȅ ŀ ǎŎƘƻƻƭ ŀǎ ŀ ǇŀǊǘ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ǎenior 

secondary school program. 

School responsibilities 

Schools are required to arrange and manage the human and physical resources required for the 

delivery and assessment of the VET programs within their school. Schools also must have processes 

for monitoring, recording, reporting and maintaining VET enrolment and achievement data. 

The school must retain evidence of RTO verification that qualifications and/or units of competency 

have been achieved before uploading the results to the Authority, as outlined in the Data 

Procedures Manual. Schools should ensure that RTOs are able to report achievement to schools in 

time for them to meet the reporting deadlines set by the Authority, as indicated in the Activities 

Schedule. 

As verification of achievement from an RTO, schools should receive a copy of the AQF qualification 

certificate (for full qualifications) and the statement of attainment of units of competency. If this 

evidence is unavailable, it is sufficient for the school to obtain a letter or email from the RTO that 

http://senior-secondary.scsa.wa.edu.au/vet/wace-recognition-of-vet-accredited-courses
http://senior-secondary.scsa.wa.edu.au/vet/wace-recognition-of-vet-accredited-courses
http://senior-secondary.scsa.wa.edu.au/vet/wace-recognition-of-vet-accredited-courses
http://senior-secondary.scsa.wa.edu.au/vet/wace-recognition-of-vet-accredited-courses
http://senior-secondary.scsa.wa.edu.au/vet
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includes the RTO letterhead and a statement that indicates a student has met all the necessary 

requirements for achievement of the relevant qualification/units of competency. 

RTO responsibilities 

It is the responsibility of the RTO in partnership with a school for the delivery, assessment and 

certification of a VET program to notify the scƘƻƻƭ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ōȅ ǘƘŜ ŘŀǘŜ ŀƎǊŜŜŘ 

between the two parties. RTOs must be notified by the school of the relevant dates to report 

achievement so that the deadline for reporting to the Authority can be met by the school, as 

indicated in the Activities Schedule. 

RTOs are responsible for providing advice to schools on appropriate qualifications and other aspects 

of the VET program when negotiating a partnership. Additionally, they must ensure that the delivery 

and assessment of training meet all regulatory standards for VET and only students who have met 

industry standards are certified. 

4.3.2 Category 2 ð VET outside a school arrangement 

This category refers to VET that has not been arranged or managed by a school and through which a 

student has achieved qualifications and/or units of competency external to the school program. 

Student responsibilities 

If students require VET qualifications achieved outside a school arrangement to contribute towards 

their WACE, it is their responsibility to arrange for the Authority to be provided with adequate 

evidence of achievement and to negotiate the method of reporting to the Authority. 

Students are not permitted to use superseded VET qualifications (unless the qualification is in the 

transition period) to gain credit towards their WACE or for recognition of prior studies  

(see sub-section 7.2.1). 

The SIRS database can accept reporting by schools of Category 1 and Category 2 VET. 

This means that schools that are willing to be involved in the process and have the capacity to record 

achievement of Category 2 VET through their database systems should upload them accordingly. For 

a school to report Category 2 VET, the student is required to authorise the school to use their 

achievement data for the purpose of reporting to the Authority. 

If a school does not report Category 2 VET achievement, it is the responsibility of the student to 

complete a form available on the Authority website at http://www.scsa.wa.edu.au/forms/forms. 

The form requires the signature of the principal of the school at which the student is enrolled as 

acknowleŘƎƳŜƴǘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƛƴǘŜƴǘƛƻƴ ǘƻ ƘŀǾŜ ǘƘŜ ±9¢ ŀŎƘƛŜǾŜƳŜƴǘ ŎƻƴǘǊƛōǳǘŜ ǘƻǿŀǊŘǎ ǘƘŜ 

ǎǘǳŘŜƴǘΩǎ ²!/9Φ 

4.3.3 Access to school and VET provider partnerships 

The majority of schools can provide the opportunity for students to meet the relevant WACE 

requirements through VET. However, some schools may experience significant challenges in 

accessing suitable partnership arrangements or issues with an established RTO partnership with 

ŀŘǾŜǊǎŜ ƛƳǇƭƛŎŀǘƛƻƴǎ ƻƴ ŀ ǎǘǳŘŜƴǘΩǎ ŀōƛƭƛǘȅ ǘƻ ŎƻƳǇƭŜǘŜ ŀ ±9¢ ǉǳŀƭƛŦƛŎŀǘƛƻƴ ōȅ ǘƘŜ ŜƴŘ ƻŦ ¸ŜŀǊ мнΦ ¢ƘŜ 

following students may be affected by such issues: 

http://www.scsa.wa.edu.au/forms/forms
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¶ overseas, remote and regional students where there is either an absence or limited supply of 

training 

¶ students adversely affected by complications with the school/RTO partnership 

¶ students who have transferred from a school either locally, overseas or interstate and where the 

new school is unable to accommodate the commencement or continuation of a qualification in 

time for its completion by the end of Year 12 

¶ students who have experienced significant issues with RTO certification processes. 

Where a student is unable to meet the WACE requirements by the end of Year 12 as a result of 

issues relating to VET that are for reasons outside their control, an application can be made to the 

Authority for a special consideration. Applications require a school to demonstrate it has made a 

genuine attempt to rectify the issue, and all suitable alternatives have been exhausted. They must 

satisfactorily demonstrate that at least three (3) alternative arrangements have been investigated. 

Details of the process for presenting a case for special consideration for Year 12 students unable to 

meet the requirements for the WACE as a result of issues relating to VET are available under Special 

Considerations on the Authority website at https://www.scsa.wa.edu.au/forms/forms. 

4.4 VET achievement 

Student achievement in nationally recognised VET qualifications may be awarded WACE unit 

equivalence or WACE course units. 

A person who has achieved a full qualification or units of competency through a TAFE, or a private 

RTO when not enrolled in a school, can have this achievement contribute towards the WACE by 

applying to the Authority. The form is available on the Authority website under Achievements at 

http://www.scsa.wa.edu.au/forms/forms. 

4.4.1 Recognition of interstate VET achievement 

Students who have completed full-time or part-time nationally recognised training in other states or 

territories during their senior secondary years as a part of a school VET program can present 

evidence of their training achievement following the procedures for Category 2 or through 

recognition of prior studies (see sub-section 7.2.1). If this training has been completed outside a 

school-arranged VET program, then the procedures for Category 2 VET students must be followed. 

4.4.2 School-based traineeships and apprenticeships 

School-Based Traineeships (SBT), School-Based Apprenticeships (SBA) and Pre-Apprenticeships in 

Schools (PAiS) provide opportunities for students to meet their WACE requirements in the same 

manner as all other VET programs undertaken within the WACE. 

Fact sheets and business rules relating to SBTs, SBAs and PAiS can be accessed on the Department of 

Training and Workforce Development (DTWD) website at 

https://www.dtwd.wa.gov.au/training#still -at-school.   

https://www.scsa.wa.edu.au/forms/forms
http://www.scsa.wa.edu.au/forms/forms
https://www.dtwd.wa.gov.au/training#still
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4.5 Requirements and recognition arrangements of VET for the WACE 

A VET qualification completed in Years 10, 11 or 12 can be used to contribute towards a WACE. 

Successful completion of a nationally recognised VET qualification may contribute towards the 

achievement of a WACE in one of the following ways: 

¶ as WACE course units when completed through VET industry specific courses (see sub-section 4.7), or 

¶ as unit equivalence when completed as VET credit transfer (see sub-section 4.6). 

4.5.1 VET minimum requirement 

In 2020, a Year 12 student who is not completing at least four Year 12 ATAR courses must 

successfully complete a Certificate II or higher AQF qualification as a part of the minimum 

requirements for WACE achievement.  

All successfully completed Certificate II or higher qualifications that are part of nationally endorsed 

training packages will satisfy the minimum Certificate II requirements for the WACE. 

There are specific requirements under which a partially completed* Certificate III or higher 

qualification will be accepted as satisfying the minimum requirement (see sub-section 4.6.3). 

ϝLƴ ǘƘƛǎ ŎƻƴǘŜȄǘ ƻŦ ±9¢ ƛƴ ǘƘŜ ²!/9Σ ǘƘŜ ǘŜǊƳ ΨŎƻƳǇƭŜǘŜΩ ǊŜǉǳƛǊŜǎ ǘƘŀǘ ŀ ǎǘǳŘŜƴǘ Ƙŀǎ ōŜŜƴ ŘŜŜƳŜŘ 

competent in all units that make up the partial Certificate III or higher qualification. 

4.5.2 Full and partial qualifications 

Full AQF qualifications undertaken as a part of a WACE program may be allocated credit towards the 

WACE through: 

¶ VET credit transfer (see sub-section 4.6) 

¶ VET industry specific courses (see sub-section 4.7). 

Completion of a full qualification refers to the successful completion of all units of competency 

specified within the rules of an AQF qualification from a nationally endorsed training package or 

nationally recognised accredited course. 

Achievement of a partial qualification occurs when one or more units of competency from a 

nationally endorsed training package or accredited course have been successfully completed, but 

requirements for the full qualification have not been met (recognised skill sets are classified as a 

partial qualification). 

Schools/RTOs are encouraged to consider electives that meet the needs and aspirations of their 

students and the relevant industry context. Delivery and assessment must ensure that training 

package rules are followed and meet all national standards for VET. 

4.5.3 Allocation of academic year credit for VET achievement 

Certificate I qualifications may contribute towards the WACE only as Year 11 units, regardless of the 

academic year in which they are completed. 

VET credit is split across Year 11 and Year 12 for successfully completed Certificate II qualifications or 

higher. 

12 
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Qualifications are awarded credit (as VET industry specific course units or unit equivalents) towards 

the WACE regardless of the academic year in which the student completes the VET qualification. 

That is, in addition to the allocation of current year credit, a student will receive the remaining credit 

as either retrospective credit (credit for Year 11 if a qualification is achieved in Year 12) or projected 

credit (credit for Year 12 if a qualification is achieved in Year 11, or Years 11 and 12 if a qualification 

is achieved in Year 10). 

Refer to sub-sections 4.6 or 4.7 for specific details on how unit credit is allocated for VET credit 

transfer and VET industry specific courses and Table 6 for clarification. 

4.5.4 Allocation of credit for VET achieved prior to Year 11 

Students who achieve VET qualifications prior to Year 11 are awarded unit equivalence as projected 

credit according to the Year 11 and Year 12 VET equivalence structure (see Table 6). 

4.5.5 VET contribution to the breadth requirement (List A/List B) 

VET qualifications are not identified as List A or List B. This rule applies to both VET credit transfer 

qualifications and VET industry specific courses. 

4.5.6 VET credit transfer towards the WACE 

A program that involves students engaging in VET and resulting in the attainment of nationally 

recognised units of competency that lead to a full AQF qualification may be used as credit transfer 

towards the WACE (see sub-section 4.6) and results in recognition towards the WACE as unit 

equivalence. VET credit transfer involves any VET qualification that is delivered independently from a 

VET industry specific course. 

4.5.7 VET for course unit credit towards the WACE 

Students who want to include more VET achievement in the WACE may receive WACE course unit 

credit by completing one of the ten Authority-developed VET industry specific courses. These 

courses include a full nationally recognised qualification and mandatory workplace learning. Schools 

require a partnership with an RTO, as with all other VET programs, for the delivery and assessment 

of these courses. 

Grades are not awarded in VET industry specific courses. Students gain credit as a WACE course 

upon completion of the ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ ǘƘŜ ŎƻǳǊǎŜǎΦ ¢ƘŜ ŀŎƘƛŜǾŜƳŜƴǘ ŘŜǎŎǊƛǇǘƻǊ ΨŎƻƳǇƭŜǘŜŘΩ ƛǎ 

allocated to each VET industry specific course unit when requirements are met. The achievement 

ŘŜǎŎǊƛǇǘƻǊ ΨŎƻƳǇƭŜǘŜŘΩ contributes in the same manner that a C grade or higher applies to all other 

WACE course units (see sub-section 4.7.3). 

4.6 VET credit transfer 

4.6.1 VET credit transfer and VET unit equivalence 

Of the 20 units required for a WACE, a maximum of eight (four in Year 11 and four in Year 12) may 

be substituted by VET credit transfer and endorsed programs through unit equivalence. Endorsed 

programs may contribute to a maximum of only four unit equivalents (two in Year 11 and two in 

Year 12). See sub-section 7.2. 



 Section 4: Vocational education and training 

WACE Manual 2020 68 

A student may choose to substitute WACE course units with: 

¶ only VET qualifications (up to a maximum of eight unit equivalents), or  

¶ a combination of VET qualifications and endorsed programs (up to a maximum of eight unit 

equivalents with a maximum of four unit equivalents from endorsed programs (see Section 5), 

or 

¶ only endorsed programs (up to a maximum of four unit equivalents). 

4.6.2 VET credit transfer: Full qualifications 

VET unit equivalence towards the WACE is allocated for the successful completion of a full 

qualification as outlined in Table 7. Regardless of the academic year in which the VET qualification is 

completed, unit equivalence is shared across both Year 11 and Year 12 for Certificate II or higher 

qualifications. That is, part of the recognition of achievement for a VET credit transfer program, is 

either retrospective or projected credit depending on the year in which the qualification is 

completed. 

Certificate I qualifications 

A total of two unit equivalents (two Year 11 units) is awarded for completed Certificate I 

qualifications where student achievement in units of competency is equal to, or greater than, 110 

nominal hours (the equivalent of two course units). Schools may choose more substantial elective 

units within the qualification to ensure that a Certificate I meets the requirements for the full 

allocation of unit equivalence. 

Certificate I qualifications with student achievements in units of competency that are less than 110 

nominal hours in total will not be awarded any unit equivalence towards the WACE. 

Certificate II qualifications 

A total of four unit equivalents (two Year 11 and two Year 12 units) is awarded for successfully 

completed Certificate II qualifications where student achievement in units of competency is equal to, 

or greater than, 220 nominal hours (the equivalent of four course units). Schools may choose more 

substantial elective units within the qualification to ensure a Certificate II meets the requirements 

for the full allocation of unit equivalents. 

A student who achieves a Certificate II qualification with units of competency that are less than 220 

nominal hours in total will be awarded two Year 11 unit equivalents. 

Certificate III or higher qualifications 

A total of six unit equivalents (two Year 11 and four Year 12 units) is awarded for successfully 

completed Certificate III or higher qualifications. 

4.6.3 VET credit transfer: Partial qualifications 

Certificate I and II qualifications 

No unit equivalence is awarded for partially completed Certificate I and II qualifications. 

Certificate III or higher 

A student may be awarded unit equivalence for the partial completion of a Certificate III or higher 

and deemed to have satisfied the Certificate II minimum qualification requirement, where the 

student: 
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¶ has had insufficient time to complete the qualification by the end of Year 12, or 

¶ is unable to complete the qualification due to age or other appropriate restrictions associated 

with the qualification (such as in a school-based traineeship or apprenticeship), and 

¶ is enrolled in and successfully completes the equivalent of at least four course units (220 

nominal hours)* from Year 12 VET enrolments only. 

*Nominal hours will not be calculated for results that identify that the student has already achieved 

the unit in previous years, or has been withdrawn, or where the student did not 

commence/participate in the first instance. 

The recognition of a partially completed Certificate III qualification or higher requires that a student 

is enrolled in the relevant qualification in Year 12. That is, no credit will be allocated for partial 

completion of a Certificate III or higher from previous academic years. 

Students who are enrolled in a Certificate III or above and who meet these requirements will receive 

four unit equivalents towards the WACE (two Year 11 units and two Year 12 units) and will satisfy 

the minimum VET qualification requirement (the completion of a Certificate II or higher) for the 

WACE, as shown in Table 6. 

Table 6. VET credit transfer and unit equivalence 

Completed 
qualification 

Total equivalents 
Year 11 Credit 
allocation (Unit 

equivalents) 

Year 12 Credit 
allocation (Unit 

equivalents) 

Satisfies the 
minimum VET 
qualification 

requirement for 
WACE***  

Certificate I*  2 units 2 0 No 

Certificate II**  4 units 2 2 Yes 

Certificate III or 
higher ς Partial 

4 units 2 2 Yes 

Certificate III or 
higher ς Full 

6 units 2 4 Yes 

*Equivalence is only awarded for completed Certificate I qualifications where the total achievement 

in units of competency is equal to, or greater than, 110 nominal hours (the equivalent of two course 

units). 

**Equivalence is only awarded for completed Certificate II qualifications where the total 

achievement in units of competency is equal to, or greater than, 220 nominal hours (the equivalent 

of four course units). Certificate II qualifications with units of competency that are less than 220 

nominal hours in total will meet the minimum Certificate II qualification requirement; however, the 

qualification will only contribute towards the WACE as two Year 11 unit equivalents. 

***The minimum VET qualification is a WACE requirement in 2020, but becomes an option in 2021.  

4.6.4 VET credit transfer and the C grade requirement 

VET credit transfer is not graded. However, each unit equivalent contributes to the WACE 

requirement for students to achieve 14 C grades or better with a minimum of six C grades in Year 12. 

Each unit equivalent achieved will directly reduce the number of C grades required to meet the  

C grade requirement; up to a maximum of eight unit equivalents (four Year 11 and four Year 12 unit 

equivalents). 
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4.7 VET industry specific courses 

A VET industry specific course contributes to the WACE as a course. It includes a full, nationally 

recognised AQF qualification and mandatory industry related workplace learning. 

4.7.1 VET industry specific courses and the depth requirement 

VET industry specific courses enable students to count their VET achievement as a WACE course. 

Certificate II and III qualifications completed as a VET industry specific course will satisfy the 

Certificate II or higher requirement in 2020. 

4.7.2 VET industry specific course structure 

VET industry specific courses provide WACE course unit credit, which allows students to undertake 

other VET qualifications and receive credit as VET credit transfer. Current training packages are used 

in VET industry specific courses and are updated regularly to reflect the latest versions. VET industry 

specific courses are included in the course list in Appendix 3 and listed below. 

VET industry specific course units are packaged as two or four WACE course units, linked to specified 

qualifications with the full allocation of credit being awarded only upon the completion of all of the 

course requirements. The duration of a VET industry specific course could be one year or two years. 

Ψ±9¢ ƛƴǘŜƎǊŀǘŜŘΩ ƛǎ ǘƘŜ ǘŜǊƳ ǳǎŜŘ ǘƻ ŘŜǎŎǊƛōŜ ǘƘŜ ŜƴǊƻƭƳŜƴǘ of units of competency within a VET 

industry specific course. Units of competency can be integrated only into VET industry specific 

course units. VET integrated units of competency do not attract unit equivalence. 

The VET industry specific courses are: 

¶ Automotive 

¶ Engineering 

¶ Business and Financial Services 

¶ Hospitality and Tourism 

¶ Community Services and Health 

¶ Information and Communications Technology 

¶ Construction Industries 

¶ Primary Industries 

¶ Creative Industries 

¶ Sport and Recreation. 

4.7.3 VET industry specific courses and the C grade requirement 

Course unit credit for VET industry specific courses is reported as ΨŎƻƳǇƭŜǘŜŘΩ ŀƴŘ ŀǎ ƘŀǾƛƴƎ ƳŜǘ ΨǘƘŜ 

/ ǎǘŀƴŘŀǊŘΩ ŦƻǊ ŜŀŎƘ ±9¢ industry specific ŎƻǳǊǎŜ ǳƴƛǘΦ ¢ƘŜ ŀŎƘƛŜǾŜƳŜƴǘ ŘŜǎŎǊƛǇǘƻǊ ΨŎƻƳǇƭŜǘŜŘΩ 

contributes in the same manner that a C grade or higher applies to all other WACE course units. 

4.7.4 VET industry specific achievement and WACE course credit 

VET industry specific course units are paired in both Year 11 (Units 1 and 2) and Year 12 (Units 3  

and 4). A student who withdraws from a VET industry specific course after only one semester will 

not receive any credit for VET industry specific course units. The number of Workplace Learning 

endorsed program unit equivalents to be completed varies according to the qualification offered. 

Students must complete all components of the course before the full allocation of VET industry 

specific ŎƻǳǊǎŜ ǳƴƛǘ ŎǊŜŘƛǘ Ŏŀƴ ōŜ ŎŜǊǘƛŦƛŜŘ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ²ASSA. The Authority-developed 

Workplace Learning endorsed program is a mandatory co-requisite for a VET industry specific course 

until such time as the specified number of units has been met. Mandated Workplace Learning units 

12 
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must commence in the same year of enrolment in the VET industry specific course and can be met 

within the first year of a two-year program. 

Regardless of the academic year in which a VET industry specific course is completed, WACE course 

credit is allocated across both Years 11 and 12. This is outlined in Table 7. 

Table 7. VET industry specific course unit credit 

VET industry specific 
qualification 

Year 11 Course 
unit credit 

Year 12 Course 
unit credit 

Satisfies the minimum 
qualification requirement for 

the WACE* 

Certificate I Units 1 and 2 None No 

Certificate II Units 1 and 2 Units 3 and 4 Yes 

Certificate III Units 1 and 2 Units 3 and 4 Yes 

*The minimum VET qualification is a WACE requirement in 2020 but becomes an option in 2021. 

If a student does not successfully complete all components of a VET industry specific course, the 

student is awarded a U (Unfinished) for the Year 12 units (Units 3 and 4). Course credit for Year 11 

units (Units 1 and 2) for a partially completed VET industry specific course may be awarded for a 

Certificate II or Certificate III VET industry specific course only if the following conditions are met: 

¶ Qualification component: completion of equal to, or greater than, 110 nominal hours of the VET 

industry specific qualification, and 

¶ Workplace learning component: completion of at least one unit of the workplace learning 

endorsed program in an industry relevant to the qualification industry area. 

If these conditions for Year 11 Units 1 and 2 are not met by the end of an academic year, a U 

(Unfinished) is awarded until such time as these conditions have been met. 

If the requirements are not achieved in Year 11, but are subsequently achieved in Year 12, 

retrospective credit for the Year 11 Units 1 and 2 will be awarded. If a student exits the VET industry 

specific course at the end of Year 11 and has completed the requirements for Year 11 Units 1 and 2, 

course ŎǊŜŘƛǘ ŦƻǊ ǘƘŜǎŜ ǳƴƛǘǎ ƛǎ ŀǿŀǊŘŜŘ ŀǎ ΨŎƻƳǇƭŜǘŜŘΩ (has met the C grade requirement for a 

WACE course) and retained by the student for WACE contribution. 
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SECTION 5:  ENDORSED PROGRAMS 

An endorsed program is a significant learning program that has been developed for students in  

Year 11 and Year 12. An endorsed program may have been developed by the Authority, or it may 

have been developed by a private provider or a school and subsequently endorsed by the Authority. 

Each endorsed program consists of a series of lessons, classes and/or activities designed to lead to 

the achievement of a common goal or set of learning outcomes. A program must: 

¶ be consistent with the teaching and learning principles for school-based assessment (see  

sub-section 2.1) 

¶ make a positive contribution to student learning and provide significant learning opportunities 

¶ not duplicate the content of any WACE course. 

Endorsed programs can be delivered as part of the school curriculum or as extracurricular activities. 

All endorsed programs successfully completed and reported to the Authority: 

¶ ŀǊŜ ƭƛǎǘŜŘ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ WASSA 

¶ may be used to a maximum of four unit equivalents to contribute towards the achievement of 

the WACE (see sub-sections 5.7.6 and 7.2.1). 

Each school is responsible for monitoring, recordiƴƎ ŀƴŘ ǊŜǇƻǊǘƛƴƎ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ǎǳŎŎŜǎǎŦǳƭ 

completion of endorsed programs. 

Endorsed programs contribute to the WACE minimum unit requirement and the C grade 

achievement standard. They do not contribute to the breadth of study requirement as they are not 

allocated to either List A or List B. 

5.1 Principles for endorsement of programs 

Endorsement of programs by the Authority is based on the following principles. 

1. Substantial learning 

Endorsed programs recognise substantial student learning that does not duplicate a WACE course. 

The Authority determines the equivalence of a program in relation to one unit of a WACE course. A 

program is allocated the equivalent of zero, one, two, three or four course units on the basis of the 

average learning time required for completion. Where the average learning time is less than 55 

hours, a program can be endorsed with zero unit equivalence, if the learning is significant and is not 

provided in a WACE course. 

2. The standard and quality assurance of programs 

Endorsed programs are of a standard consistent with senior secondary expectations. Programs 

endorsed specifically for students with special educational needs are subject to different criteria. 

For Provider-developed programs, the provider has its own system of quality assurance. 

For School-developed and Authority-developed programs, the Authority is responsible for the 

quality assurance of programs. 
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3. Quality assurance of student achievement 

All assessment of student achievement must be consistent with the principles of assessment 

outlined in sub-section 2.1. 

For Authority-developed programs, student achievement is assessed by the school by means of a 

portfolio of evidence, the contents of which are detailed in the program outline. 

For Provider-developed programs, student achievement is assessed by means of an examination or 

competency checklist, with requirements typically detailed in a manual or syllabus. 

For School-developed programs, student achievement is assessed by the school as outlined in the 

application for endorsement of the program. This is typically either a portfolio of evidence or a set of 

assessment tasks. 

5.2 Criteria for endorsement or re-endorsement of a program 

All programs must meet the following criteria to be considered for endorsement, or  

re-endorsement, by the Authority. 

1. The program must not duplicate a WACE course. 

2. The program must involve a coherent series of lessons or activities that result in the 

achievement of specified learning outcomes. 

3. The program must be of a standard consistent with senior secondary expectations, unless 

endorsed specifically for students with special educational needs. 

4. The specific learning outcomes for the program must indicate what the participant should know, 

understand and be able to do at the completion of the program. 

5. The provider must clearly indicate what constitutes successful completion of the program. 

6. The program must provide opportunities for a student to demonstrate achievement of specific 

learning outcomes. 

7. The program must contribute to the ongoing development of knowledge, understanding and 

skills necessary for the achievement of one or more of the following: 

¶ personal goals 

¶ civic responsibilities 

¶ improved health and wellbeing 

¶ enhanced vocational opportunities. 
8. Assessment practices required for the program must adhere to the principles outlined in  

sub-section 2.1. 

9. Delivery of the program must comply with school or sector/systems occupational safety and 

health and duty of care policies, and must include ŀ ŎǳǊǊŜƴǘ ΨWorking with Children CheckΩ 

where required. 

10. There is an identified need for the program to be endorsed. 

5.3 Categories of endorsed programs 

There are three categories of endorsed programs, which differ in respect to: 

¶ the developer 

¶ the type of evidence required for determining student achievement  

¶ the quality assurance processes. 
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These categories of endorsed programs are: 

Authority-developed endorsed programs 

These endorsed programs are developed by the Authority to provide WACE recognition for students 

undertaking activities of a similar nature and for which no quality-assured certificate or award is 

issued. Authority-developed endorsed programs may be offered by any school. 

Evidence of the successful completion of Authority-developed endorsed programs is contained in a 

ǇƻǊǘŦƻƭƛƻ ǘƘŀǘ ƛǎ ŀǎǎŜǎǎŜŘ ōȅ ǘƘŜ ǎŎƘƻƻƭ ŀƴŘ ǎǳōƧŜŎǘ ǘƻ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ ǉǳŀƭƛǘȅ ŀǎǎǳǊŀƴŎŜ ǇǊƻŎŜǎǎŜǎ 

(see sub-section 5.4.3). 

See sub-section 5.4 for further details about Authority-developed endorsed programs. 

Provider-developed endorsed programs 

These endorsed programs are developed by a private provider, such as a university, community 

organisation or training institution. Provider-developed endorsed programs recognise structured 

learning programs that result in the attainment of a quality-assured certificate or award.  

Provider-developed endorsed programs are open to all schools. 

Evidence of the successful completion of Provider-ŘŜǾŜƭƻǇŜŘ ŜƴŘƻǊǎŜŘ ǇǊƻƎǊŀƳǎ ƛǎ ǘƘŜ ǇǊƻǾƛŘŜǊΩǎ 

quality-assured certificate or award. 

See sub-section 5.5 for further details about Provider-developed endorsed programs. 

School-developed endorsed programs 

These endorsed programs are developed by individual schools in response to a particular need and 

which cannot be met through a WACE course, a VET qualification or another endorsed program. 

Evidence of the successful completion of School-developed endorsed programs is through  

school-ōŀǎŜŘ ŀǎǎŜǎǎƳŜƴǘ ǘƘŀǘ ƛǎ ǎǳōƧŜŎǘ ǘƻ ǘƘŜ !ǳǘƘƻǊƛǘȅΩǎ ǉǳŀƭƛǘȅ ŀǎǎǳǊŀƴŎŜ ǇǊƻŎŜǎǎŜǎ (see  

sub-section 5.6.3). 

See sub-section 5.6 for further details about School-developed endorsed programs. 

5.4 Authority-developed endorsed programs 

The program details and completion requirements for each Authority-developed endorsed program 

ŀǊŜ ƻǳǘƭƛƴŜŘ ƛƴ ŀ ΨǇǊƻƎǊŀƳ ƻǳǘƭƛƴŜΩΦ tǊƻƎǊŀƳ ƻǳǘƭƛƴŜǎ ŦƻǊ ŀƭƭ !ǳǘƘƻǊƛǘȅ-developed endorsed programs 

are provided on the Authority website at http://senior -secondary.scsa.wa.edu.au/vet/endorsed-

programs/authority-developed-endorsed-programs. 

5.4.1 Evidence of learning for Authority-developed endorsed programs  

For Authority-ŘŜǾŜƭƻǇŜŘ ŜƴŘƻǊǎŜŘ ǇǊƻƎǊŀƳǎΣ ŀ ǎǘǳŘŜƴǘΩǎ ŀŎǉǳƛǎƛǘƛƻn of skills, knowledge and 

understanding must be demonstrated through a portfolio containing sufficient evidence to validate 

ƭŜŀǊƴƛƴƎ ŘŜǎŎǊƛōŜŘ ƛƴ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ƭŜŀǊƴƛƴƎ ƻǳǘŎƻƳŜǎΦ ¢ƘŜ ŦƻǊƳŀǘ ŀƴŘ ŎƻƴǘŜƴǘǎ ƻŦ ǘƘŜ ǇƻǊǘŦƻƭƛƻ ǿƛƭƭ 

differ according to the nature of the program and the assessment tools used. 

Whether the endorsed program is timetabled or extracurricular, the school is required to validate 

ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ōŜŦƻǊŜ ǊŜǇƻǊǘƛƴƎ ǎǳŎŎŜǎǎŦǳƭ ŎƻƳǇƭŜǘƛƻƴ ǘƻ ǘƘŜ !ǳǘƘƻǊƛǘȅ. The 

http://senior-secondary.scsa.wa.edu.au/vet/endorsed-programs/authority-developed-endorsed-programs
http://senior-secondary.scsa.wa.edu.au/vet/endorsed-programs/authority-developed-endorsed-programs











































































































































